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Children Lead the Way in the Bolivian Chaco 

 
From June 22 to 27 I had the opportunity to visit El Chaco. This is the territory of the Guarani indigenous 

people in Bolivia. The purpose of the trip was to review the implementation of the “Children Lead the 

Way” (CLW) Program with a special focus on the topic of Productive Education1. We visited two schools 

in the rural communities of Kereimba and Karatindi. The visit allowed me to understand in practice the 

complexity of working with the most deprived and hardest to reach children and youth. We traveled 

more than 1200 km of unpaved roads in the humid forest and slept each night in different small towns. 

The lack of basic public infrastructure and insufficient social services for the population confirm the need 

to be more and more present in these remote areas to support and pledge for children’s rights.   

 

 
 

The Bolivian Guarani land is located in a vast region, semi-arid and semi wet, covering an area of 12,755 

Km2.  The visited area was composed by a low population density, mostly rural, including both large-

scale and small-scale farmers who live preserving their traditions and the Guarani language. Save the 

Children is working in these communities with two local partner organizations, Teko Guarani and CCCH. 

Teko Guarani (http://www.tekoguarani.org ) is an indigenous NGO, which is the technical unit of the 

Assembly of the Guarani People working in the departments of Santa Cruz and Chuquisaca. CCCH 

(Council of Guarani Captains 2 - http://www.ccchguarani.org ) is the indigenous government of the 

Guarani people in the department of Chuquisaca. Both organizations work to improve quality education 

while also revitalizing their native Guarani language and introducing their own ancestral culture in the 

formal school curriculum. Through the CLW Program they are implementing productive education 

initiatives in their schools.  

 
One of the reasons why the two SC’s partners work in the visited area is because of the situation of 

some Guaraní families subjected to conditions of debt bondage and forced labor. They are known by 

reference as “captive communities” which involve contemporary forms of slavery. According to the Inter 

American Commission of Human Rights report in Dec 2009, these practices “should be eradicated 

immediately in order to gain access to their ancestral territory”. 

                                                           
1
 Based in this visit, one can understand the Productive Education in the Guarani schools as a combination of a 

revitalization of the ancestral culture with vocational and entrepreneurship initiatives in formal schools to prepare 
children and young adolescents to work and to preserve their own culture. 
2
 CCCH is the acronym in Spanish for Consejo de Capitanes Guaranies de Chuquisaca. 

http://www.tekoguarani.org/
http://www.ccchguarani.org/
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The visit included meetings with SC’s staff, the technical teams of the two partners’ organizations as well 

as community leaders, principals, teachers, students and parents involved in the implementation of the 

CLW Program including the productive education approach in the two remote rural schools.  

 
During the visit we witnessed the implementation of the following activities: 

1. Pedagogical Productive projects in both Kereimba and Karatindi schools (Productive Education). 

2. Literacy and numeracy learning improvement in the first grades of Kereimba’s elementary 

school. 

3. The student government and leadership development also in the two schools. 

 

Kereimba School 

 
This is one of the sixteen schools supported by SC in partnership with Teko Guarani. Based in the 

principles and orientations of the Avelino Siniani - Elizardo Perez Education Law3 , Save the Children is 

working with Teko Guarani to improve the efficiency of the educational system, by introducing a 

bilingual, intercultural and productive education in the schools through  the gradual adaptation of the 

national curricula to the Guarani context, developing permanent education to teachers, producing 

textbooks in Guarani and in Spanish and providing materials and equipment to improve learning in 

primary and secondary schools. 

 

Karatindi School 

 
                                                           
3
 The Avelino Siniani – Elisardo Perez Law is the Education Law No. 070 approved in December 2010 and under 

implementation in all the Bolivian Territory 
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The CLW Program supports CCCH to implement productive centers in six educational units (schools) in 

the department of Chuquisaca. Karatindi School is one of them. SC’s support to CCCH’s work with the 

schools is holistic and includes the implementation of the Productive Pedagogical Projects, awareness of 

children’s rights, gender strategies using the Guarani vision, the implementation of the students’ 

government and the protection of the environment. They also roll out a boarding school for students 

living far from the area in the isolated zones that require more than 3 hours walking where there are 

neither school facilities, nor public transportation. 

 

The cultural values in the schools 

 
 

In both Kereimba and Karatindi schools, the revitalization of the Guarani language and culture are in the 

heart of their education. The teachers are bilingual and the learning happens in both Guarani and 

Spanish. Parents and community members are close to the school life and participate in different ways 

in activities that preserve the Guarani identity and values. The welcome to the visitors included songs in 

Guarani language, dances, music, food and demonstrations of their life as a community. The presence 

and involvement of parents and community leaders in the conversations about the school life confirmed 

their commitment to encourage quality education as a way to preserve their culture but also to promote 

ways to educate children and build their own life projects and dreams.   

 

The Productive Pedagogical Projects 

 
The peanut production and making crafts using palm were the two productive education projects 

chosen by the Kereimba and Karatindi schools respectively. They explore how to learn in a productive 

manner by understanding in practice the full cycle of production. In the case of Kereimba they 

developed a curriculum that included courses on peanut production and in Karatindi, they explore the 

versatility of the palm to produce beautiful and useful crafts. This is an ancestral work developed by 
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women artisans in the region and transmitted to both boys and girls in the school. In both cases it is 

important to highlight the full commitment and involvement by the entire school community. 

 

The peanut production in Kereimba 

 

 

 
 

The land where Kereimba community is located has a rich production of peanut. The school has a big 

parcel which is used for the students to learn by gardening. After a market assessment the school 

community decided to implement the peanut production as a pedagogical project which consists in 

working in the full cycle of the peanut production (preparation of the land, planting, harvest, processing 

and the usage of the peanut as part of their own food security as well as for commercialization 

purposes). With the peanut the community prepares soup, sweet peanut as well as roasted and salted 

seeds. They sell the peanut to their neighbours. To date the peanut production incomes have been used 

by the school to reinvest in their own production. The most touching fact observed was the involvement 

of the entire community. Boys, girls, youth, teachers, parents, community leaders all together in an 

interesting fusion of collaboration and collective work processed the peanuts and organized the ways to 

use this legume to nourish themselves and to sell to their neighbours.  

 

The Teko Guarani Director expresses the potential of the initiative by saying: "I want to share something 

we had not noticed before or did not give due importance and that will have a strong impact in the 

Guarani world and not only in the school. I am referring to the project of peanut processing. We have 

bought a machine with SC’s support, which is bulky but simple to operate. I'm personally excited about 

what can be done with this machine; it serves to toast not only the peanut but all kinds of cereals. In the 

Guarani food diet  we are very proud of producing toasted corn, because we can keep it for a long time, 

as well as the seeds of pumpkins that we have in different varieties and, other traditional roasted seeds 
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that we eat. But, most significant is that we are working with children, teachers and parents to cultivate 

these cereals and ultimately to teach everything concerning the knowledge of food, nutrition and 

healing. It is important to highlight the duty of parents who monitor and evaluate the process. They are 

eager to develop this work. I think we're at the right time to give a small example of how a productive 

socioeconomic project looks like and the potential to be successful. I'm excited to see this project as 

having educational potential in the planning of territorial management for food security with community 

members.   

 

Making crafts using palm in Karatindi 

 

 
This project was chosen to recover the community’s cultural values use them in a productive way. The 

school wants the students to learn about the work made by their parents and ancestors, looking at an 

alternative and sustainable production of crafts   that uses a special palm growing in the region.  One of 

the community women who have the knowledge of the palm craft production was involved in the 

project. She passes her knowledge to the students (both boys and girls) and the teachers also benefit of 

the initiative as a way to teach the palm history in the region, the tinctures elaboration, the design, the 

manufacture and commercialization of bins, baskets, cup holders, pencil holders, trays, among others. 

They develop educational fairs to show their work, to sell the products and to coordinate with 

authorities and other schools interested in developing similar initiatives in other schools.  

 

Literacy and numeracy learning improvement in Kereimba School 
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Given the fact that the main focus of the visit was the understanding of the productive education 

approach, we also observed two sessions for first and second grade classrooms, on literacy and 

numeracy learning improvement. SC transferred two approaches to Teko Guarani: (i) “las palabras 

magicas” (the magic words) to learn to read and (ii) the use of the “Cuisenaire rods” or a numeracy 

approach to learn basic calculation (add and subtract). Both approaches are improving comprehensive 

literacy, communication skills and logical numeracy reasoning with children in early grades of primary 

schools.  

 

 
 

Teko Guarani trains the teachers in the two approaches and guides them so that they can strengthen 

their teaching practices in the classroom. To improve literacy learning they used the application of 

reading posters that present words and visual elements linked to a range of reading strategies and 

games. These posters are helping to develop the oral and written language capacities on children in 

topics such as the family, the school and the community. In terms of the numeracy approach, SC 

provided multicolor Cuisenaire rods to the schools and the teachers work organizing the students by 

groups to make exercises which facilitate the comprehension of  the add and subtract principles.  

 

During the two sessions attended, we witnessed good classroom management by the teachers and the 

interest of children to learn in an active, ludic and child centered pedagogical way. However, we 

remarked the need to have more in classroom teacher support and follow up by the partners and/or SC 

to strengthen their capabilities to implement the two approaches as well as to monitor and evaluate 

children’s learning progresses.  

 

The school government and students’ leadership in the two schools visited 

 
During the meeting with CCCH, they brought remembrance of Anastasio Flores and Cipriano Martinez. 

These are two leaders of the Guarani indigenous community in the Region. Both were actively involved 
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in the past in Save the Children Canada’s programs. They grew up in these programs as young leaders. 

They were trained on children’s rights and leadership as well as in the different initiatives to revitalize 

their own language and culture through education. Today they are professionals. Anastasio obtained the 

title of Natural Resources Engineer and Cipriano in Agroforest. Anastasio was first Counsellor and today 

he is the Major of his community. Cipriano has been the socio-environmental trainer and today he is the 

Second Captain in his community. These are two good examples of how SCC has contributed to make a 

difference in the lives of young people. 

 

The Education Law introduces the concept of Student Government. Using the rules of the Guarani 

customs and principles, the student government develops a participatory process to select a president, a 

vice president, a spokesperson, a treasurer, and leaders for sports, health, education and environment. 

The Student Government develops projects to improve the school life and to support principals and 

teachers in the school project planning. They represent all students in the school council. In both schools 

we observed gender parity in the student government and after conversation with some of the 

members they are committed to work for the school improvement but also to develop their skills as 

leaders and most important to become professionals to serve to their communities in the future.  

 

Final reflection 

The Guarani history is full of grave events and massacres of their own people. Indeed, during the 

colonial and republican eras they were constantly persecuted and driven away from their homelands. 

They have been oppressed for centuries, and denied their own lands and rights. They are however 

famous historically for resisting the conquest, both from the Incas and the Spanish and they are also 

considered to be extremely belligerent with the tribes and people who were not their own. These 

historical facts allow us to understand their need to strengthen their capacities to pass on their culture 

and values to the younger generation.  

 

When I asked the Guarani people about their dreams, they gave me a list of important priorities that can 

allow them to maintain their territory and values. The following are some of their dreams: 

As a Guarani nation we would like to: 
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- Continue the building of the process of the Guarani nation and the consolidation of a 

community development model which includes productive initiatives. 

- Provide the restitution of the land to the Guarani nation 

- Influence the territorial and environmental plans in benefit of the Guarani people 

- Improve infrastructure and ownership of their land in the recovered ranches.  

- Access basic services including education and health for all the Guarani population. 

- Use intercultural medicine including traditional healers as well as the production and 

commercialization of healing natural products.  

- Consolidate the community, intercultural and productive education models and improve 

teacher training to implement the model. 

- Train young leaders to demand to the public bodies the fulfilling of their rights. 

- Guarantee the commitment of parents in the education of their children. 

- Continue building indigenous autonomy and the recognition of the indigenous districts. 

- Work with the authorities and families to guarantee the gender equity and equality approach in 

the Guarani nation. 

- Preserve the Guarani language. 

 

 

Tatiana Romero Rey 
Senior Education and Child Protection Advisor 

Save the Children Canada  
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