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“Poor Child” 

by a working child who is a beneficiary  

of the Program1  

16 years old

Hopeful eyes, happy smile

Soft hands, a million dreams;

Is this not the identity of a child?

Then why did I see,

Tear filled eyes, horrified of my future

Rough hands and shattered dreams

Deprived of my childhood

Overloaded with work, burdened with responsibilities  
at a school age

With so much to learn, so much to accomplish

But not given enough time

Spent days mourning, poverty the chorus on my lips

My parents’ hope about my future blinded

Nothing to recommend as an achievement

Left alone along streets during school days

Confused whether to blame God or the Devil.

So beautiful is the flower of the teen blossom

Appealing in its sight and fragrance

Caught the Samaritans attention and restored  
my lost hope

Put a smile back on my face and gave me back

My childhood that was stolen from me.

Fought for my senses

Rekindled my will to grow

Raised my potential as a child

Brightened my shattered dark dreams

And now I see a bright future in me

Not to be repaid with words

No way to express my gratitude

With so much joy in my heart

With open and enlightened minds

Because the future is restored in me – Thank you!

1. The author of this poem is a boy from a small town in Naivasha Sub-County in Nakuru County. He was employed in harmful work at a rock quarry 
and construction sites and from his earnings he was able to have some small savings to pay for his primary school enrolment fees, but he had no hope 
to transition into secondary school. This was when the implementing partner encouraged him to join the CLW Program in 2012, and he was provided 
with funding to cover his school fees and ensure his permanence at school. At the end of the Program he was in Form 4 (11th Grade or Senior year 
of high school), and looking forward to going to university to study electrical engineering. Training sessions on life skills, children’s rights and access to 
education have enabled him to realize his dreams. His hobbies include playing football, swimming, reading novels and socializing. His special strength is 
that he is a leader who likes team work.
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The Children Lead the Way (CLW) Program is a five-year, five 
country program which aims to empower working girls and boys to 
become engaged citizens and access decent work. Implemented by 
Save the Children (SC) since 2011 in Burkina Faso, Bolivia, Kenya, 
Nicaragua and Peru, with support of the Global Affairs Canada 
(GAC) department of the Government of Canada, CLW has 
assisted over 16,000 working girls and boys to access quality and 
relevant education, technical and life skills training for employment, 
to be protected from exploitation and to participate and express 
their views regarding the decisions that affect their lives. 

This report was prepared to analyse how access to education 
was provided by the CLW program to working children in Kenya. 
Although activities and indicators related to education were 
planned, education was not an objective in itself of the program, 
but was used to facilitate the protecting children from hazardous 
and exploitative work2 and as mechanism to provide the tools and 
alternatives to the working children for successful transitions into 
decent work3. 

During field visits to Kenya and after reviewing the periodic project 
reports, common pathways to access working children’s education 
were identified in the three intervention Counties (Kiambu, Nakuru 
and Meru), which included formal education,  skills training and 
non-formal education. An initial graphic illustrating the pathways 
was prepared by the program’s Education Advisor, which was then 
validated and completed in a workshop with local Save the Children 
staff and implementing partners. Interviews with working children, 
parents, teachers, principals, and mentors were also conducted in 
two (Naivasha and Thika) of the three intervention zones where 
the program was implemented. 

A “pathway” is understood as a step-by-step process to access 
formal education and/or skills training or non-formal education. 
Working children decide what education option they want to 
pursue, depending on multiple factors such as their previous 
schooling, market needs, their interests based on existing availability 
of educational options and the realities of their communities. The 

pathways in this report can be used for future programs that are 
not just focused on working children, but also with any other group 
of vulnerable children who are outside of the formal education 
system and require an educational pathway that will help them 
access a decent livelihood in the future.

The report is also an effort to demonstrate that education is a 
critical area in child protection initiatives and its contribution brings 
together school communities, parents, non-formal education actors 
(mentors, tutors, employers) and local authorities in the decision 
making processes that affect the lives of the most vulnerable girls 
and boys. Most programs that link the areas of Education and Child 
Protection guarantee better results for working children and others 
that are in highly vulnerable situations.

1. INTRODUCTION

2Hazardous and Exploitative work is the use of children and adolescents in any kind of work that could be dangerous or interfere with their education and is damaging 
to their health and/or physical, mental, spiritual, moral or social development. 
 
3Decent work is the work that respects the rights of children as established by the Convention on the Rights of the Child, particularly Article 32. Briefly, this requires 
that for children: work is decent and safe; they are allowed to join trade unions; work exists alongside other rights, (e.g. education by allowing time off to attend 
school); expands learning by imparting knowledge and technical skills as well as social, cultural, political and life skills (e.g. resilience, self-esteem); and instills a positive 
mindset and social responsibility in the child worker.
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2. CHILDREN LEAD THE WAY PROGRAM IN KENYA

In Kenya, CLW has focused on working with children that have been 
involved in harmful work, primarily in the mining, agriculture and 
domestic work sectors (work as labourers in quarries, selling water, 
mining sand, collecting scrap metal and recycled plastic for sale, miraa/
khat production process, domestic work  and farm work, street sellers 
or general manual labourers4). According to the Kenya Integrated 
Household Budget Survey of 2005/06, 773,696 children were 
engaged in child labour, and about 30,000 children are reported to 
be involved in the commercial sex trade (ILO, 2007). 

Even though the law does not allow children to work, the reality is 
very different; thousands of children who work do so in dangerous 
conditions. Children work to support their families, some are heads of 
their households, others are supporting ailing parents and some children 
work due to a lack of other life opportunities like education. Because 
their work is not recognized as formal employment, the majority of the 
employers consider children to be cheap labour and therefore abuse 
them through the work they undertake, in addition to being exposed to 
harsh environmental conditions (CLW Final Report, 2016).

The children involved in the CLW Program were aged between 6 
and 18, and their families were provided with alternatives livelihood 
activities to protect children from being involved in harmful work. 
According to the age and ability of the child, these participants were 
either supported to return or remain in school or to participate in 
skills training or non-formal education pathways including vocational 
or apprenticeship training. The program has addressed the challenge for 
working children in the Kenyan context by providing these children and 
the adults in their lives with the knowledge and capacity to demand their 
rights (i.e. equal pay for equal work, minimum and maximum working 
hours, work that does not negatively affect their health and that children 
should not be abused as part of their work). Employers, parents and 
caregivers and community members are trained on children rights 
and child protection issues. 

The Program was delivered by five local partner organizations: 
Action for Children in Conflict (AfCiC), Kenya National Outreach 
Counselling and Training (KNOTE), Laare Catholic Waumini Savings 
and Credit Cooperative Organization (SACCO) and Kangaroo 
Actors 2000 (KA2000) in the three Counties intervention of 
Kiambu, Nakuru and Meru. The fifth partner was the Kenya Alliance 

for the Advancement of Children (KAACR), which led the advocacy 
component at the national level.

A total of 6,304 children (3,154 girls and 3,150 boys) directly 
benefited from the CLW program in Kenya. Of these participants, 
1,523 accessed Education Pathways, 1,224 children (576 girls and 648 
boys) accessed and advanced in primary and secondary education; 
and 299 children (151 girls and 148 boys) accessed decent work 
through vocational and apprenticeship training.

Of the 1,294 children that accessed formal education (Primary, 
secondary and Vocational Training), 458 were involved in harmful 
work and were not enrolled in formal education at the beginning 
of the program. Through the Education Pathways, children have 
not just accessed education but also received life skills training that 
improved their participation and decision making ability. Almost 50% 
of participants remain studying in school and are at different levels 
of education, while 88.3% of the project’s beneficiaries passed from 
one school grade to the next. 

68.1% of participants completed apprenticeship placements and 
34.2% successfully completed their vocational training and have 
passed their respective trade tests. Of the 226 children that received 
apprenticeship training, 131 (59 girls and 72 boys), equivalent to 58% 
of participants, have obtained employment while 4.4% have started 
their own businesses. Of the 73 children that participated in the 
vocational skills training, 45% have obtained employment while just 
4% who have started their own business. As a result of the life skills 
training, over 75% of girls and boys reported a change in behaviour 
and attitude in the areas of leadership and gender equality and have 
an increased sense of empowerment. This behavioural change has 
occurred at school, home, the workplace and the community. A 
high proportion of these children have assumed leadership positions 
within their schools and also as members of Working Children’s 
Groups (WCG) and Child Rights Clubs (CRC). In terms of the 
adults that participated, 2,596 (1,495 women and 1,101 men) were 
directly involved in the program and 10,873 (6225 women and 4648 
men) were indirect beneficiaries. These included parents, caregivers, 
community leaders, mentors, employers and civil servants from local 
authorities. Of these adults, 319 teachers (173 females and 146 males) 
received training on child protection, children’s rights and life skills.

4Children Lead the Way Final Cumulative Report – Kenya, 2016
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3. BARRIERS TO ACCESS QUALITY EDUCATION IN KENYA

The structure of the basic education system in Kenya includes 
two years of pre-primary school, eight years of primary 
school and four years of secondary education. There are also 
post primary youth polytechnics (technical high schools) and 
post-secondary and tertiary education, as well as adult and 
continuing education. Following the passing into law of the 
new Constitution in 2010 and the subsequent alignment of the 
education sector, the national government is responsible for 
education policy, standards, curricula, national exams and the 
accreditation of universities while County governments are 
responsible for pre-primary education, village polytechnics, 
home craft centers and childcare facilities.

In May 2003 the Kenyan government started free and 
compulsory primary education in the country. As a result, the 
increase in enrolment went from 5.8 million children in 2002 
to 7.2 million children in just one year (UNESCO 2012). Even 
though it was a critical decision as an investment in human 
development for a productive Kenyan society, there are still 
1.29 million out of school children, according to figures from the 
Kenya Ministry of Education statistics (2014 statistics)). While 
this is almost half of the figure from 1999, it is still the ninth 
highest of any country in the world. 

Even though free compulsory basic education was a good 
investment in human development and is a step towards 
achieving a productive society, children’s access to school is 
hampered by other expenses associated with schooling, which 
many vulnerable families cannot afford. These include school 
uniforms, stationery and transport, as well as fees charged for 
children to sit exams and pass from one grade to another.  

Girls’ enrolment and retention in school is still an issue in Kenya, 
with less than one out of every five girls going to primary school 
compared to an estimated 33% of boys enrolled (2014 Statistics 
Kenya). Cultural practices such as girls working as household 
and farm workers, early marriage and female genital mutilation 
are some of the factors that affect girls’ school attendance.

As for educational quality, this still remains a big challenge, 
especially at the primary education level which in turn impacts 
the rest of the education system. Research conducted by 
Uwezo in East Africa5 shows that many children are not able 
to learn basic skills (literacy, numeracy) in primary school. 
Constant absence of teachers (approximately 11 percent of 
teachers are absent from school in Kenya on any given day, 
according to research by Uwezo) and the quality of teaching are 
two important factors to take into account when analysing the 
challenges facing students’ learning. In addition, there is a huge 
gap in the provision of early childhood care and development 
for children aged three to five years of age, which impedes 
cognitive and socio-emotional development and the transition 
to primary education6. 

This lack of quality education is reflected in other stages of 
human development. Studies show that among young males 
aged 15–29 who left school after six years of schooling, 6% 
were illiterate and 26% were semi-literate. The figures are 
even worse for young females, with 9% illiterate and 30% semi-
literate after studying at school for six years. The proportion 
of females who are semi-literate and illiterate after six years of 
schooling has increased in recent years: in 2,003, it was 24%, 
compared to 39% in 2,0087.   

Furthermore, a lack of relevant curricula, untrained teachers, a 
lack of tolerance and rigid structures are fundamental issues that 
contribute to children’s absenteeism and high dropout rates. For 
example, in arid and semi-arid regions of Kenya, the majority of 
the people are nomadic pastoralists, so the traditional school 
system does not form part of their priorities. Only 20% of 
children between six and 14 years of age go to school. The 
school system is not prepared to provide education to these 
children and teachers have not received training on how to 
meet their particular demands and comprehend their cultural 
values (UNESCO 2012).

5UWEZO, Are Our Children Learning? Literacy and Numeracy Across East Africa, 2013 
 
6Bernard Van Leer, Early Childhood matters, 2015 
 
7UNESCO, Education in Kenya, 2012.
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Working children and adolescents with their community support  
access to education and life skills traning.
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In terms of providing a quality learning environment, this still 
does not meet the educational needs of boys and girls. The 
teacher pupil ratio is too large with teachers not being sufficient 
to handle the class sizes. There are not enough teachers being 
recruited and therefore limited engagement of teachers with 
the individual disadvantaged pupils. There are high levels of 
food insecurity, insufficient text books and materials, desks 
are shared between two or more students, schools don’t have 
enough libraries, school toilets are insufficient and inadequate 
(as many as 300 children share one toilet in some areas 
according to data from UNICEF) and there is a lack of water 
supplies for schools. 

Adolescents and young people don’t acquire sufficient vocational 
and technical skills, as this has not been a focus of the Kenyan 
educational curriculum. Millions of children leave school without 
attaining soft and hard skills that help their survival and progress 
in society. Paradoxically, academic education is nevertheless 
perceived as a means of self-advancement and is therefore in high 
demand.

According to the 2015 Education for All (EFA) Global Monitoring 
Report, the most important indicator of progress in terms 
of opportunities to acquire basic skills is access to secondary 
school.  Those who gain access to secondary schooling are also 
more likely to participate in adult education and lifelong learning 
programs. However, Kenya has a long way to go to achieve 
equitable access to secondary schooling and the provision of 
relevant education for marginalized populations.

The EFA report shows that two disadvantaged marginalized 
groups, working adolescents and migrant youth, are the most 
vulnerable population groups in terms of their access to 
education. The CLW program in Kenya targeted working children 
and adolescents through constructing pathways that allow them 
to access formal and/or non-formal education. Participants also 
developed the necessary life skills and received training to help 
them improve their future prospects and life opportunities. 
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4. PATHWAYS FOR WORKING CHILDREN’S ACCESS TO   
 EDUCATION

The CLW program in Kenya was designed to respond to some of 
these shortcomings in the area of access to education, especially 
for girls and boys who were engaged in some form of work. 
However, the program approach was developed in an integrated 
and cross-cutting manner. It wasn’t primarily focused on education, 
but on other areas areas that affect the working child. This means 
interventions for working children and adolescents included access 
to education, training and livelihood opportunities; strengthening of 
child protection systems; and a strong component focused on child 
participation to elevate children’s voices and allow them to actively 
participate in the decisions that affect their lives. All of these aspects 
included a gender sensitive and transformative approach, which 
promotes equal opportunities for girls and boys. 

In the field of education and training, working children choose 
their own educational pathway based on existing opportunities in 
their communities. These opportunities are not very diverse but 
include formal education, skills training and non-formal education 
settings. The implementing partners support children and families to 
access and remain in the option they have chosen. A pathway is an 
opportunity. It is a route, a process that each working child pursues 
to identify their goals and find the option that best matches their 
interests and needs. The options include the improvement of basic 
learning and developing skills required to improve the quality of 
their lives and build their future. 

The education and training initiatives in the pathways look at 
increasing working boys’ and girls’ access to education and retention 
in the following settings: 

•  Primary and/or secondary schools (in the formal  
education system)

•  Literacy and numeracy education (in community centers)

•  Vocational and apprenticeship training (through non-formal 
education in village polytechnics and Technical Vocational 
Education Training (TVET) centres)

•  Entrepreneurial training based on local market demands (in 
workshops and training centres as well as start-up centres).

The following are examples of activities implemented by the CLW 
Program to accomplish its educational objectives:

•  Provision of school supplies and matriculation fees, including 
school uniforms and school kits to access primary and secondary 
schools.

•  Enrolment in vocational training and apprenticeship 
opportunities in different areas such as tailoring/dressmaking, 
hairdressing/beauty, carpentry, mechanical and electrical 
installations. 

•  Provision of materials and protective gear and kits for vocational 
trainees. 

•  Training in life skills, gender and leadership as key areas of 
support that allow working children to make better decisions 
regarding issues that directly impact their lives.

•  Teacher training in child-friendly methodologies which include 
promoting children’s participation in the classroom, keeping 
children safe, avoid punishing children with verbal or physical 
abuse, treating girls and boys equally and engaging parents in 
school activities. 

•  Teacher, trainer and mentors training to raise awareness on 
the issues affecting working children, children’s rights, child 
protection and children’s safety. 

Graphic 1 below summarizes the pathway used by CLW in Kenya 
so that working children can benefit from different educational 
options.

The pathway is structured into three blocks and one final result:

•  Block 1: Stakeholders’ engagement (in yellow), 

•  Block 2: Access to Skills training and Non-formal Education  
(in blue) and 

•  Block 3: Access to Formal Education (in purple)
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The final result is to guarantee that working children have access to decent work. 

Even though the pathway was targeting working children’s access to any kind of education, it could also be applied to  
other vulnerable and marginalized children and adolescents.

Graphic 1: Pathways to Education and Decent Work in Kenya 
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Section 1: Stakeholders’ engagement 
and Inception Phase

Before the pathway is implemented, meetings are held with local 
government authorities, such as the District Education Office,  
Sub-Counties Children Officers, government administrative 
officials, church leaders, gatekeepers, other NGOs, CBOs, 
FBOs and caregivers, to raise awareness about the project and 
its objectives, as well as to get stakeholder buy-in. At the same 
time, the project is also socialized with community groups and 
leaders so that they can learn about its focus and objectives, 
while project staff liaised with community actors such as the 
Community Owned Resource Persons (CORPS), the District 
Child Labour Committee and the Area Advisory Councils. In 
cases where these structures do not exist they are created, 
building on existing community structures that have similar child-
focused mandates. These groups receive training in the areas of 
child rights, child protection and the needs and circumstances of 
children who work. 

•  Identification and selection of working  
girls and boys 
Following the engagement of stakeholders and the training 
of actors from community support structures, criteria for 
the selection of project participants is developed by the local 
partner and Save the Children. For CLW, this included that the 
child or adolescent must be involved in harmful labour, be out 
of school or training, and must come from a poor household 
or a household affected by HIV / AIDS. The selection criteria is 
shared with community leaders, school teachers and principals 
and Community Owned Resource Persons (CORPS), who 
identify local children that meet the selection requirements. 
Staff from project partners make home visits to each household 
and interview the child as well as their parent(s) or caregiver(s) 
to assess their needs and interest in participating in the project. 
Once the children are selected (a 1:1 ratio for girls to boys was 
upheld in the CLW project), a database with initial information 
and status of the child and family are entered and the same tool 
is used to monitor progress and support provided. 

•  Market assessment and selection of trainers 
During this pre-launch period, a market assessment is 
completed by the local partner to map out local employment 
and business prospects, interviewing local businesses, 
employers, government employment mechanisms, as well as 
technical and vocational education training (TVET) institutions 
to identify the local educational services that are available. The 
objective of this is to identify potential sectors where there are 
employment gaps that could benefit from young workers, as 
well as to gauge interest among the local business community 
in taking on apprentices and young people as employees. At 
this point, interested local businesses and training institutions 
agree to participate in the project through taking on trainees. 
A recommendation for future programs is, as part of the 
workshop with program partners, it is important to have young 
people lead or be involved in the market assessments, helping 
them to acquire the skills to analyse the market and make 
decisions based on market trends, as opposed to supporting a 
partner or consultant-led market assessment. 

•  Inception  workshop 
Once the child and adolescent participants are selected and 
registered, they are asked to attend an initial meeting for 
the socialization of the project. Participants receive relevant 
information on what type of opportunities are being offered, 
as well as their responsibilities and expected behaviour as 
participants. During this week-long meeting, participants receive 
training on business skills, life skills and are guided towards 
different options for technical skills training (either through 
apprenticeships or vocational training in a polytechnic centre) 
based on the market assessment and their personal interests. 
Ideally at this time, an assessment of literacy and numeracy skills 
should also be completed to determine whether participants 
require additional support in this area. The children and 
adolescents are then presented with options to participate in 
training (apprenticeship or polytechnic) in identified areas or to 
be supported to return to school (either primary or secondary 
according to their circumstances). Once the child agrees to take 
part in the program and selects a pathway option, the child 
and their legal guardian sign a consent and agreement form to 
participate in the project.
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•  Parent and caregivers 
After having been informed and discussing the project 
with partner staff, and having consented to their child’s 
participation, the primary caregivers receive training in the 
themes covered by the project: children’s rights, harmful 
child work and protection issues, so that they understand 
the process their child is going through and provide their 
support throughout the duration of the project. Parents will 
continue to be engaged and consulted during their child’s 
participation in the project through on-going meetings, as 
well as follow-up visits to their homes. With the objective of 
improving the overall household economic situation, and to 
ensure that parents have an alternative income source to what 
their children previously earned through harmful work, as well 
as to protect from financial shocks and vulnerability, program 
staff identified at-risk households to receive a modest livelihood 
grant and micro-business training that helps diversify income 
sources. Also included in this training is information on micro-
credit schemes. Parents are encouraged to form Savings and 
Internal Lending Cooperatives (SILC) with other participating 
parents and caregivers. Partners train groups on the function 
and governance of these structures and their potential benefits 
and provide them with on-going support. 

•  Community Owned Resource Persons (CORPs)
In addition to the engagement of parents in the Pathway, 
the approach relies on the collaboration of community 
members, health workers, teachers, neighbours, religious 
groups, etc. With the awareness raising among community 
members about the project, volunteers are recruited who 
have an interest in supporting the well-being of local children 
involved in harmful work. After meeting child protection 
requirements (such as background check) and undergoing 
child protection training, these volunteers become Community 
Owned Resource Persons (CORPs) who are responsible 
for on-the-ground support and follow-up for children and 
adolescents and their caregivers participating in the project. 
These volunteers receive training on exploitative and harmful 
child work issues, and to promote child rights and other issues 
that affect the local population such as HIV/AIDS prevention, 
gender-based violence, female genital circumcision and drug 
and alcohol abuse. The CORPs provide on-going mentoring, 
encouragement and psycho-social support to the children, and 
are able to monitor their attendance and progress at school or 
in the training programs and engage in follow-up actions for any 
issues that may arise. The different CORPs meet on a monthly 
basis, a meeting that parents are invited too, so that they can 

discuss the situation of the participating children and the general 
community.

•  Establishment and strengthening of working 
children’s groups 
One of the key structures present throughout the Pathway 
is the working children’s group, which is formed during this 
initial period. The purpose of the working children’s group is to 
provide a space where local children participants in the project 
can meet on a regular basis to share their experiences, carry 
out joint activities, receive life skills training and support each 
another. One group is established per project location (usually 
consisting of 17-25 members) and trained on the function and 
governance of groups, supported to develop a constitution 
and then elect their leadership (normally comprised of a 
President, Vice President, Secretary, Treasurer and Ministries 
of their choosing – sports, health, environment, etc.). As part 
of the training process, gender equality and equal participation 
are promoted to ensure both girls and boys fully participate 
as leaders and group members. The group’s constitutions 
will include standards on democratic processes, roles and 
responsibilities for members, the frequency and length of 
meetings, etc.

•  Sensitization of employers/trainers 
Once the market assessment to identify gaps and opportunities 
in the local labour market and the mapping exercise of training 
opportunities have been completed, the trainers, coming from 
either training institutions (polytechnics) or local business 
tradespeople, are identified and recruited. Similar to other 
adults, they also receive training on children’s rights, child 
labour and protection. Prior to placement/matching of trainees 
with the trainers, they are evaluated to determine if they are 
qualified and suitable to act as trainers. Their work space is 
assessed to ensure that it is equipped with sufficient materials 
and equipment and it is suitable as a learning environment for 
children.  Throughout the duration of the training, the trainers 
provide on-going monitoring, report back on the progress of 
children and act as their mentors.
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Children receive peer to peer support, do group savings and learn life skills through  
Working Children’s Groups
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Section 2: Access to Skills training 
and Non-formal Education

Before placement with a trainer or in a training institution, the 
children undergo literacy, numeracy and other skills assessments 
to determine their level of learning and any needs they might have. 
Through the partner-run Working Children Resource Centres or 
other established spaces, basic literacy and numeracy classes are 
provided to improve their skills as required. Life skills training, which 
continues throughout the duration of the program, also begins 
during this stage – focusing on self-esteem building, communication, 
making good choices, children’s rights, health and hygiene and other 
topics. Participants are also introduced to the world of work and 
receive guidance on life choices and pathways, and are presented 
with different options for training based on the skills demand in the 
local market. 

• Enrolment in vocational training or apprenticeships 
Once the young people participating in the program have 
chosen the type of training they would like to undergo they 
are then placed accordingly in a TVET centre or with a local 
artisan as an apprentice, which is often based on the level of 
formal education they have, with the training institutions having 
specific requirements. An agreement (contract) between the 
trainee, the trainer/training institution and the caregiver is 
signed, outlining the duties and responsibilities of each party, 
the duration and requirements of the training, as well as the 
conditions that will be provided during training.  The trainers 
are also trained on child protection, safeguarding and also 
sign the code of conduct attached within the agreement. The 
training fees for the centre or the artisan are paid by the local 
partner, and the young people start their training.

•  Practical and theoretical training 
The young people complete their training; in a TVET institution 
this will be based upon a set curriculum with both theoretical 
and practical components. In the case of an apprenticeship, 
training is mostly based on practical learning in which the 
learners are immersed in the reality of the business on a daily 
basis. 

•  Advancement from one level to another 
The young learners advance from one level of training to 
another, based on the established training plan. In the case 
of TVET, this will usually last from 1-2 years depending on 
the desired level, and in the case of an apprenticeship it can 

last from 6-18 months and includes increasing involvement in 
the business.  In both training options, the trainees undergo 
skills and knowledge assessment tests and are provided with 
feedback on their assessments from trainers. 

•  Training completion, examination and certification  
At the end of the training, whether through TVET or an 
apprenticeship, the trainees are supported to sit for trade 
exams (if relevant), with the program paying the fees as well as 
helping to prepare the young people to sit the exams; they then 
complete the exams to receive government certification in their 
trade. Participants also receive a training certificate from their 
place of training. During the workshop with partners to validate 
the Pathway, a gap was identified in the lack of government 
trade certificates available for a range of professions, including 
hairdressing. Alternative recognition or certification for the 
areas of work that do not have official government recognition 
could be developed in future programs. 

•  Skills Incubator 
Following the training, examination and certification of young 
people, the next step for participants is to support them to 
obtain employment or self-employment. In some cases, the 
tradesperson will keep the apprentice on as a worker and does 
so gradually, having them take on their own jobs and expand 
their responsibilities as their skills develop. For those who 
do not stay on with their trainer, they are placed into a Skills 
Incubator Centre where they can improve and practise their 
skills. These centres are run by partners who pay local business 
people as occasional instructors when necessary, and products/
services made by the young people can be marketed and 
sold in the local markets. Through this centre, links are made 
with local businesses and young people are supported to find 
employment. Participants who are interested in starting their 
own business will receive start-up supplies, undergo further 
business training and will be supported in finding clients and 
marketing their business. The incubation centre acts as a bridge 
between training and sustainable decent employment/self-
employment.

•  Working Children’s Groups 
Throughout the Pathway process, the trainees participate in 
the aforementioned Working Children’s Groups (WCGs). The 
groups meet officially weekly or on a monthly basis and with 
other WCGs every three months to share their experiences. 
These groups continue to receive training in life skills, 
employment and business skills. Participants are supported 
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Learning hands on mechanic 
skills through apprenticeship at a 
local business in Naivasha 

with materials to start small income generating initiatives, such 
as soap making and baking, which support the operational 
costs of the group and pay for activities the young people are 
interested in, such as sports. In some cases, the WCGs have 
started their own savings and internal lending cooperatives 
and have registered to be official youth organisations with the 
government which enables them to apply for other funding. 
The WCGs act as a support base for the young people 
who can help each another through difficulties, as well as to 
provide support to other children and young people in their 
communities. Community responsibility, activism and advocacy 
are promoted by the group and members participate in 
advocacy activities on key days, such as the International day 
Against Child Labour, International Day of the African Child, 
etc. Groups are also supported to participate in advocacy 
activities with local government and other social actors, 
representing the views and needs of working children. 

•  Access to Decent work 
The conclusion of the Pathway leads to young people accessing 
decent work, with the assumption that the educational 
pathway, life skills training and participation opportunities, as 
well as additional support to find work, will enable a young 
people to access a decent livelihood.  
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Section 3: Access to Formal 
Education 

Because formal education is valued as a prerequisite to a 
productive life in Kenya, most working children in the program 
opted to go back to formal education rather than attend non-
formal education. However, because of social and economic 
barriers such as early pregnancy, children that are heads of 
households and unaffordable school fees, many working children 
were not able to attend or continue attending school. As a result 
of the CLW program, working children who were studying in 
schools received support to remain in education and proceed 
from one grade to the other. For young people who had dropped 
out, they were provided with additional tutoring to help them 
catch up to their grade that allows them to go back to school. 
Based on the government directive to guarantee free primary 
education and subsidized secondary education, the kind of 
support provided through the program includes school fee 
subsidies and the provision of school kits. The schools involved in 
the CLW program benefited from the different training activities 
that were implemented for the children and teachers supporting 
the children and clubs.

•  Identification of schools: primary or secondary 
The program establishes agreements with primary and 
secondary schools to register working children. The criteria 
to select the schools are: (i) location near the communities 
where working children were identified, (ii) the quality of 
teaching, (iii) the understanding/acceptance by the school 
community of issues affecting children who work, (iv) 
teachers’ and principals’ availability to attend the training 
sessions offered by the program, and (v) parents’ involvement 
in school life. The levels of commitment from principals, 
teachers, PTAs and authorities have been high and it has been 
observed that they are supportive to the steps being taken 
towards the integration of working children in school.

•  Attaining the requirements for enrollment in schools 
Once the schools are chosen, the program supports children 
and families to obtain the requirements to enrol in school. 
These include facilitation of acquisition of registration 
documents and school fees, which includes paying enrolment 
fees and buying school uniforms, stationery, school kits and 
text books. Principals and teachers closely monitor the 
academic performance of the children from the program 
and their families’ involvement once they are enrolled. 

Teaching staff advise the implementing partners if difficulties 
are encountered with a student’s integration into formal 
education.

•  Teacher training 
All school communities, including head teachers, principals, 
teachers, students, and PTAs, receive training on different 
topics including child rights, child protection and child friendly 
teaching methodologies. These training sessions have received 
highly positive feedback and are perceived as relevant, not just 
to improve working children’s learning, but also for all students 
and the entire school community. Other methodologies such 
as peer-to-peer education, life skills training, psycho-social 
support and home and school visits are implemented to 
strengthen support provide by schools to working children. 

•  Child Rights Clubs  
As part of the non-formal education pathway, child rights 
clubs are established at the school level. These are similar to 
the Working Children’s Groups in the non-formal pathways 
and are very important to facilitate peer support to improve 
educational retention and academic performance. Peer 
support is implemented in the clubs alongside training on 
leadership, life skills, HIV & AIDS, gender issues and exam 
preparation. 

•  Retention 
Enrolment in the schools is not the final step for working 
children to access formal education; educational retention is 
a challenge and follow-up of the progress of these students is 
one of the steps in the pathway. The implementing partners 
develop strategies with schools and teachers, to monitor 
working children’s performance and support needs. Both 
partners and teachers implement measures to guarantee 
student retention and satisfactory academic performance 
through academic support, life skills training, peer to peer 
strategies and opportunities for particularly girls to express 
themselves and influence a change of attitude among other 
children and adults. The retention rate in primary school on 
all the children supported by the program was 98% in Year 5 
of the program’s implementation.

•  Working children advances from one grade to 
another 
This step refers to academic performance and the completion 
of grade levels. Partners make follow up school visits to 
monitor children’s attendance and performance and develop 
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tools to monitor the children and young people’s progress. 
They also provide support required from teachers and 
caregivers. Curriculum delivery is monitored by Education 
Officers who are part of the CORPS. 
 
Monthly follow-up meetings with CORPs are held and 
support is provided to students in the preparation of 
their final exams. Particular attention is focused on girls’ 
performance and support is structured to support them to 
pass from one grade level to the next. Life skills training is 
provided to all children within the project and is a key tool for 
achieving this step. 

• Completion of primary and secondary school 
This step for working children and young people involves 
helping them obtain the necessary documentation to sit the 
national exams, help to pay for registration fees, exam kits 
(materials needed for exams such as calculator, pencil, pens, 
etc.) or the provision of lunch and personal hygiene items to 
girls so that they can sit the exams. Mentorship programs and 
psycho social support are provided, along with mentoring 
initiatives, guidance and counselling. Finally, Child Rights Clubs 
and peer education complement the package of support 
so that working children and young people graduate from 
primary and secondary education through the child rights 
clubs patrons trained.



SAVE THE CHILDREN CANADA

Building Pathways for Working Children’s  
Access to Education in Kenya 
Children Lead The Way Program

20

Most working children in the program opted to go back to formal education
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5. LESSONS LEARNED AND RECOMMENDATIONS

• Measuring the quality of education: The introduction 
of this report states that the pathways to education were 
not intentionally structured in the project design. This is 
because the entry point for the intervention was child 
protection and not education. Some education indicators 
were tracked (access and completion of formal, non-formal 
and vocational education) as a way to monitor working 
children’s retention as they advance from one grade to 
another, but from a child protection perspective. Quality of 
education and levels of learning were not measured. This 
is a gap in the project as quality and relevance are two key 
indicators for learning. In future programs it will be important 
to introduce learning indicators to achieve a holistic view of 
the education experienced by beneficiaries because learning 
empowers children and young people and provides them 
more opportunities to be successful in life, guaranteeing their 
right to education. The quality of education provided in the 
non-formal and TVET education pathways was not analysed, 
and the condition of the classroom was not taken into 
account either. These indicators should be included in future 
programs. 

•  Subsidized school fees: Free primary education was 
an important legislative shift implemented by the Kenyan 
government. However, as previously mentioned, barriers 
still exist due to other costs faced by parents and caregivers 
(examination fees, private tutoring fees, uniforms, materials, 
etc.). As access to secondary school is limited in rural areas, 
parents must also pay boarding facilities for their children 
who make it to this level, or tuition fees for private schools, 
as these are often the only option. Actions that provides 
exemptions from these fees are needed as part of the 
program design or forms of subsidizing formal education 
for vulnerable populations, including working children. An 
important achievement for the sustainability of the project 
is to explore funding mechanisms, which is recommended 
to strengthen future programs. This program identified 
the Constituency Development Fund (CDF); Presidential 
Bursary Funds and other government bursary funds; individual 
scholarships especially for those who are in secondary 
education and, at the family level, income generating activities 
initiative that enable families to pay part of the additional 
school fees, levies and buy school materials for their children. 

Few children have gone on to higher education so links with 
the Higher Education Loan Board (HELB) have also been 
developed in relation to university fees. (Final Report, 2016)

•  Timely and planned recruitment of participants: 
As previously mentioned, the program facilitated school 
fee subsidies for identified working children, however some 
beneficiaries joined in the final two years of the program and 
therefore support was limited because of the short period 
of time. It is therefore essential to plan for new beneficiaries, 
taking into account the end of the project, and begin linking 
them to the necessary support at an early stage of their 
participation. 

•  Close follow-up on education progress: Working 
children, and children from marginalized populations in 
general, are at constant risk of failing school and / or dropping 
out due to challenges they have to face in their daily lives. 
One important lesson learned was how implementing 
partners, along with the school community, monitored the 
progress of each child at school in a personalized way and/
or through the Child Rights Clubs (peer to peer education). 
Academic success of working children at school is achieved 
through working closely with teachers, students and families 
to accompany them when learning challenges appear and 
taking action to reduce the risk of failure and dropping 
out. This was also the case for the non-formal education 
pathway in which partners and Community Owned Resource 
People constantly monitored the progress of children in 
apprenticeships or TVET training programs, meeting with the 
children themselves, instructors, master trainers and parents 
to support progress or address any challenges. 

•  Diversified pathway options for children in formal 
education: Children who go through primary and secondary 
have limited opportunities to go on to further education at 
universities or colleges. Having completed Secondary School, 
some are left without employment and wondering what 
their next step will be. However, families and the children 
themselves still think that formal education is the best option. 
The program did not make systematic contributions to 
have an impact on the curriculum at the secondary level. It 
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would be important in future initiatives to focus interventions 
that can make school more relevant through initiatives that 
prepare children for employment after secondary school or 
alternatively have extracurricular activities for children in formal 
schools that are related to enterprise, employability and career 
orientation . These skills, as well as financial capabilities and 
links to financial services, are provided to children through the 
Working Children’s Groups who study in non-formal education. 
They will soon access employment or start a business, however 
children in formal education do not learn these skills. Providing 
participants in formal education with this type of orientation will 
also support small income generating initiatives and promote a 
culture of saving while they are still in education.

•  Start-up kits and support for non-formal education: 
Within the design and budgeting of the program, only a limited 
number of children were anticipated to be supported with 
start-up kits and funding to start their own businesses after 
completing non-formal education programs. Yet this modality of 
education attracted more participants than planned. This meant 
that some participants received this support, others didn’t, and 
the partners were left scrambling trying to fund extra funds to 
meet demand. An adequate budget and improved estimations 
of participants in non-formal education is needed to provide all 
participants with ample support, as well as links with financial 
institutions and government mechanisms that could provide 
support for their initiatives.

•  Life Skills Training: The life skills component is perceived as 
very useful and well received by working children in both formal 
and non-formal education settings. The final report shows that 
life skills, leadership skills and advocacy sessions have acted as 
motivation for good academic performance in schools. It also 
states that children who are members of Child Rights Clubs in 
various schools perform better than other children in the same 
class. Schools that were supported with life skills programs 
delivered to members of Child Rights Clubs performed 
extremely well. Life skills content and practice should continue 
to be provided to different actors such as working children, 
vulnerable children and school communities as well as with staff 
from the non-formal education and training initiatives. This is 
something that needs to be maintained in future programs and 
guidelines are necessary for adults that work with children. An 
increase in self-esteem was one of the key areas impacted on by 
life skills and was highly recognised by the participating children 
in the program. 

•  Training of Adult Partners:  Structured training of adults 
who form part of children and young people’s lives (parents, 
caregivers, teachers, community leaders, local authorities, and 
employers) on how to guarantee children’s rights. Training for 
adults must continue to be holistic and cross-thematic on areas 
such as child protection, child participation, gender awareness 
and the right to any kind of education including formal and non-
formal education. 

•  Adolescent Mothers Access to Education: Early 
pregnancy and motherhood is a growing public health 
issue that impedes girls’ retention in any kind of education. 
Cultural barriers make girls more vulnerable to not acquiring 
basic literacy and numeracy skills and impede them finding 
opportunities to succeed. The need to introduce practical 
interventions that address barriers for girls’ access to education 
should be discussed. For example, the implementation of an 
early childhood component in any program with adolescents 
is required to allow working young mothers to attend work 
and training. Early Childhood Care and Development (ECCD) 
centres located close to work placements are very important to 
facilitate support on how to take care of babies, support their 
development and promote exclusive breastfeeding. In Thika, the 
AFCIC partner opened a community run day care in a donated 
space, so that young mothers enrolled in the program could 
attend their apprenticeships – this was a small success that is 
worth exploring in future programming.  

•  Reducing gender inequalities and stereotypes: focused 
action on reducing gender inequalities and stereotypes caused 
by social norms and discriminatory practices needs to be 
strengthened in the pathways. Particularly in the non-formal 
education pathway, girls and boys tended to opt for traditional 
vocations – girls chose hair dressing or dress making, and boys 
opted for mechanics or carpentry – with the option for boys 
being more profitable and professionally recognized that would 
ultimately leave them better off. Anecdotally, partners reported 
an increase in early marriage in girls who chose hair dressing 
and beauty, as they appeared more polished and ready for 
marriage. These stereotypes tie back to cultural beliefs that the 
adolescents reinforce, which depict girls as docile and submissive 
and boys as controlling and dominant, need to be addressed in a 
more systematic way.
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•  Provision of livelihoods grants: In order to mitigate the  
risk that a vulnerable household fall into extreme poverty,  
which could cause a child to go back to harmful work, small 
livelihoods grants and business training were offered to 
households identified as very vulnerable. These were closely 
linked to an increase in access to education. After a training 
program, parents and caregivers began income generating 
activities and in most cases formed Community Savings and 
Internal Lending (SILC) groups, giving individuals the opportunity 
to save and borrow money when needed. This supported 
the building and expansion of their businesses as well as the 
education costs of their other children. It is interesting to 
note that the economic gains of the livelihood grants are used 
by families and caregivers for food (survival) but also to pay 
complementary fees required to send their siblings to school 
(development). There is awareness in families and communities 
about the importance of education, but survival barriers exist 
that all projects have to consider to really guarantee the right to 
education as one of the most powerful ways to protect children. 
This approach is becoming stronger as a means of providing 
livelihoods support in a community based manner while 
supporting children and young people’s access and retention in 
education. Organized groups enhance the discipline of saving 
and entrepreneurial growth among the members. They also 
offer good platforms under which trainings, monitoring and 
follow-up are done.

•  Impact of Education on improving living conditions: 
Non-formal education linked to improved working conditions 
and livelihood opportunities is tracked at the intermediate 
results level in the program’s monitoring system and access to 
both formal and non-formal education is included at the output 
level. However, impact indicators would be required in future 
programs to demonstrate how access to quality education and / 
or training effectively achieves entry into decent work, especially 
in the case of the most vulnerable children and communities 
such as working children. 

“...Not  to be repaid by words

No way to express my 
gratitude

With so much enjoy my heart

With open and enlightened 
minds

Because the future is restored 
in me...”
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Working girls learn to advocate for their rights 
and express their opinions to the community 
and local government 
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ANNEX: TESTIMONIES 

As part of the collection of evidence on the pathways used by 
partners for working children to access education, interviews 
were made with beneficiary children as well as with teachers and 
authorities involved in the program implementation. The following 
interviews summarize some of the elements structured in the 
previous sessions of this report. 

Skills training and non-formal education

A group of six working children (Susan, Naftali, Alex, John, James 
and Rufus), part of the Kamwangi Working Children’s Group were 
interviewed.  They had all completed their primary school but 
they didn’t have the opportunity to pursue secondary school, so 
the training option implemented by CLW was an alternative to 
build their life plans.  

1. What do you know about CLW? 
This is a Program that helps youth aide themselves and 
younger children to continue in education. It also helps youth 
to acquire courses, and it supports orphans to food and 
shelter. 

2. What did you learn in CLW? 
We are all working in the area of training, acquiring skills in 
welding, hair dressing and mechanics. The program opened 
up our minds and has given us exposure, motivation, self-
acceptance, and self-esteem. It gave us the tools to make our 
own decisions. We know now how to interact with the world. 
Through life skills training and developing social skills we 
interact with others. We learned personal management and 
life planning. We also learned skills on business, accounting, 
how to interact with customers and also to be able to attract 
new clients through our work. We were encouraged to not 
be idle and to avoid drug abuse. For girls it has helped avoid 
early marriage and pregnancy. 
 
We learned Income Generating Activities (IGAs) – making 
mandazi, cleaning products (detergent soap and shampoo). 
With income from IGA we have supported our younger 
siblings and our families. We also do not depend on our 
parents because we make own money. As a group, we have 
saved Ksh. 10,000 KES in Mpesa a mobile banking product. 
We would like to invest it in poultry or agriculture business. 
As a group we will decide how to spend.

3. What don’t you like? 
There is no certification from apprenticeship even though 
there is a way to do this with government. We lack uniforms 
and tools and start-up kits. Although, some of us will be 
getting start-up kit, not all the participants will receive. 
Sponsorship in apprentices is only for one year but should also 
support those who don’t learn in that time to keep going in 
their training. There is also need to support apprentice with 
lunch or lunch allowance to improve concentration.

4. What are your future plans? 
To begin our own businesses, and have our own savings to 
build the business and not be employed. We also want to 
support others as we have been assisted, be of help to our 
families and support other poor children to live a good life, to 
be neat or smart. At this point no one is interested in going 
back to school.

Formal education 

Two girls (Tabitha and Rachel) in Thika Sub-County were 
interviewed. They completed primary school and thanks to the 
child rights clubs, they were chosen to be beneficiaries of school 
fees, school uniforms and other support to be able to attend 
secondary school. Their teachers were also supported with 
training and supplies.  

1. What do you know about CLW? 
CLW is a program that enables children to get an education 
and build their courage. Children shouldn’t have to work in 
coffee farms. We worked before and now we are full time in 
school

2. How has the program contributed to improve your learning? 
The program helped us to build self-esteem and to get 
courage to face people. We are able now to talk to people 
and identify our talents; Rachel is in football and Tabitha sings.

In primary school, we participated in the Child Rights Clubs (CRC) 
and did debate and advocacy – it was there where we learned 
public speaking. Rachel joined the CRC in class 4 and Tabitha 
in class 7. CRCs help children in villages to go to school and to 
discover their talents. They also help teachers to follow-up on  the 
progress of children. They have helped many friends to realize 
their dreams.
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Even though we had no money to continue with our studies, our 
primary school teachers told us anyone who got 300/500 marks 
on their exams would get a scholarship, so we worked hard to do 
so. Rachel is a top student (ranked 13th in her class) and doing well 
in business class and would like to be a pediatrician. Tabitha has 
D+ average and needs more support, but would also like to be a 
pediatrician. We will continue to work hard to get good marks to 
get a sponsor to continue our studies. 

1. What do you like most? 
The school program and the teachers are good. Teachers 
encourage us. They work in groups and they give us their 
best.

2. What do you dislike the most? 
We are afraid because the support is coming to the end, and 
so school fees will end.

3. Recommendations  
That AFCIC go to other rural areas where there is a lot of 
need and issues – there is lots of early childhood marriage.

4. What did you learn from CRCs that you continue now? 
I learned to be courageous. I joined the charity group club to 
help other students from needy homes, for example, we all 
purchase an extra shopping item to donate. I want to start a 
debate club in the school and will speak to principal about it. 
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