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Roqya, age 11, works on sewing a garment during a morning session of educational and vocational 
training for street children and children out of school. Girls aged 10 to 18 years are instructed 
on tailoring skills that they will take with them after they graduate from the program with a 
certificate. It is the mission of the program to see these girls set up their own businesses or to 

join in the business of an established shop.
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Seventeen-year-old Wittie Kassimu, an orphan 
receiving bicycle repair training through a Save the 
Children program in Matchowa Village.

Introduction:

Everyday children around the world work, from Bolivia 
to Burkina Faso to Canada to India. Why do boys and 
girls work? What are the types and reasons why children 
work? What constitutes work? Is work only paid work? 
Is it household work? Is homework work too? Is it OK 
for children and youth to work? In Canada? In developing 
countries? Can work provide learning opportunities for 
children not found in the classroom? Can working be a 
way to allow children to participate meaningfully in society?

There exist some common misperceptions about rights. 
This is particularly true of children’s rights where there is a 
prevailing view that children having an awareness of their 
rights undermines adult authority and may be beyond 
their development and understanding. The UNCRC, 
however, was designed with this in mind and does not give 
children unrestrained rights; it recognizes that rights are 
balanced by responsibilities. The philosophy at the heart 
of the UNCRC is that if children and young people are 
to become responsible citizens, they need the chance to 
participate in the world around them. Teaching about rights 
is important in that it meets children’s basic entitlement to 
learn about their rights under the UNCRC, allows young 
people to build on what they already know or see in the 
media in order to develop their own understanding and 
its relevance to their own lives, and to build on what they 
are learning in school in order for them to build a sense of 
justice and responsibility so that they become active and 
informed citizens. 

Curriculum Purpose & Goals:

Save the Children promotes a rights-based approach to its 
programming based on the United Nations Convention 
on the Rights of the Child (UNCRC). This Convention 
spells out the basic human rights that children are entitled 
to worldwide. Under the Convention, a child is a person 
under the age of 18, and all rights enshrined under it 
apply equally to all children regardless of race, colour, 
gender, caste, class, language, religion, place of birth or any 

other factor. Despite ratification of this convention, youth 
worldwide are still being denied these rights.

The purpose of this resource guide designed for educators 
is to educate, raise awareness, and promote discussion 
around the issue of children and work. This resource guide 
has been designed to complement curricular objectives in 
classrooms in Ontario. Educators are encouraged to use 
the curriculum in whole or in part, taking activities and 
aspects of the resource that are relevant to them in their 
classroom. The resource has also been designed with the 
intention of being easily re-purposed or tailored for a wide 
range of audiences or public engagement purposes. 

This curriculum is targeted at Middle & High School 
students in Canada, spanning Grades 6-12. Given the 
participatory activities and group work the best learning 
results will come from small classroom sizes with 30-50 
learners. It is best to plan activities into one 90 minute 
session, or two 60 minute sessions, if possible. 

This curriculum explores the reality of children who work 
globally, both in Canada and in developing countries, 
focusing on children aged 6-18 years old. The issue will be 
explored in depth through children’s stories across the 
world and will look at both the harmful and beneficial 
aspects of work. The goals of the curriculum are:

•	 To increase awareness and understanding of the 
complex and nuanced issue of children and work; 

•	 To introduce the different kinds and types of work;
•	 To explore the many diverse reasons why 

children work;
•	 To understand how gender plays a role in the types 

of work children are engaged in and the different 
experiences of work for boys and girls;

•	 To discuss harms and benefits of work, based on a 
nuanced spectrum of work;

•	 To promote protection and learning for children 
who work; discuss learning as an integral part of 
dignified work;

•	 To apply and demonstrate knowledge of the issue 
by taking action and getting further involved.

Part 1: IntroduCtIon
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notes to Educators & Curriculum 
Connections 

SCC endorses a process of learning that is child-
centered, participatory and action-oriented. The lesson 
plans and activities in this resource guide will help 
educators broach the topic of children and work and 
have been designed to be interactive and use critical 
thinking skills. This topic of children and work is one 
that is complex and inter-connected to many other 
issues, sparking interesting and dynamic dialogue. 
The educator will need to embrace and moderate 
discussion appropriately.

This educator’s resource guide is curriculum-relevant 
and focuses on Ontario curriculum objectives at the 
Grade 6-12 course levels across courses including 
Social Studies, History, Geography, English, and World 
Issues. For curriculum connections in Ontario for 
Grades 6-8 refer to this link: 
http://www.edu.gov.on.ca/eng/curriculum/
elementary/grades.html

For curriculum connections for Grades 9-12 refer to 
this link: 
http://www.edu.gov.on.ca/eng/curriculum/
secondary/grades.html

For curriculum connections in provinces outside of 
Ontario refer to each province’s specific curriculum 
connections.  

The Ontario Ministry of Education curriculum guidelines 
follow ‘Knowledge and Understanding’, ‘Thinking’, 
‘Communication’ and ‘Application’ phases of learning: 
http://www.edu.gov.on.ca/eng/curriculum/
elementary/sstudies18curr.pdf

In accordance with these Ontario curriculum guidelines, 
goals and learning approaches, this curriculum has been 
designed accordingly, consisting of 3 phases of learning: 
Learn It; Apply It; Act It. In the ‘Learn It’ phase, 
children are given information to explore the issue and 
develop understanding and awareness of the topic. In 
the ‘Apply It’ phase, children apply understanding and 
knowledge of the topic through identifying contextual 
information and reflecting on how the issue affects 

theirs and other children’s’ lives globally. In the ‘Act It’ 
phase, children move from applying the knowledge to 
acting on and demonstrating an understanding of this 
newly acquired knowledge by becoming involved in 
action-oriented activities and campaigns.

This resource guide is divided into 3 main parts. Part 1 
introduces the topic to educators, by setting the purpose 
and goals of the curriculum and defining key terms and 
definitions. Save the Children Canada-Leger Marketing 
poll findings on perceptions of work by children and 
adults in Canada will be presented here. Part 2 is the 
instructional section consisting of three full lessons to 
facilitate with learners. Lesson 1 introduces the issue 
and looks at the different definitions of work, the types 
of work children are engaged in, and the reasons why 
children work. Lesson 2 delves further into contextual 
understandings of work, identifying harms and benefits 
of work, rights that protect children under the United 
Nations Convention on the Rights of the Child (UNCRC, 
1989), and the different factors in children’s lives that 
influence the type of work they might be engaged with, 
such as poverty, gender, and education. Lesson 3 moves 
from understanding the issue to acting on the issue by 
learning ways to get involved and take action. Part 3 
provides a bibliography and readings for educators to 
engage further on the issue.

Suggested Sessions:

Based on the experience of a pilot of the curriculum 
in three workshops in three Middle Schools in the 
Toronto area (Grades 6-8), the following is a suggested 
90-minute session that can be followed in your 
classroom, taking activities from each of the three 
Lessons. Additionally, invite SCC to come to come 
present at your school, or contact SCC at the contact 
on the cover for an SCC Powerpoint presentation to 
present in your classroom.

Suggested Session for Middle & High 
School Students (90-min)

1. Learn It (30 min)
•	 Introduce Save the Children and topic of 

children and work
•	 Photo Freeze Frame Brainstorm (Lesson 1, 

Activity 1)
•	 Show Bangladesh video: http://www.bbc.co.uk/

news/world-asia-22305064
•	 Myth Busters: Myth or Fact? (Lesson 1, 

Activity 1)

2. Apply it (50 min)
•	 Know Your Rights (Lesson 2, Activity 1)
•	 Live! Spectrum of Work (Lesson 2, Activity 2)

3. Act it (10 min)
•	 Ways to Get Involved! (Lesson 3, Activity 1)
•	 Show Save the Children’s Work2Learn video: 

http://www.youtube.com/watch?v=cn-
RmaIAYo40

SCC Position: 

SCC endorses a child-centred and rights-based approach 
to children and work. SCC promotes children’s rights 
as articulated under the United Nations Convention on 
the Rights of the Child (UNCRC, 1989). When these 
rights are violated SCC seeks to protect children under 
these rights, especially when it comes to economic 
exploitation. SCC’s position acknowledges the reality 
of work by children in developing countries and 
in Canada and advocates for protection from 
harmful and exploitive work while promoting 
learning through dignified work. SCC also 
prioritizes gender as a critical niche area and understands 
that boys and girls have different experiences with work, 
facing different barriers, challenges, and considerations in 
relation to work.

SCC sees the topic of children and work as complex 
and nuanced, situating children and work on a spectrum 
with harmful and worst forms of labour on one 
end and positive and beneficial work on the other. 
Depending on the conditions, work can have harmful 
or positive effects on a child’s well-being, growth and 
development towards becoming a productive, skilled, 
informed, and active citizen. 

Poll findings:

On Universal Children’s Day, November 20th, 2012, 
Save the Children Canada released a poll conducted 
by Leger Marketing on the attitudes and perceptions of 
Canadian adults and children on the issue of children 
and work both in Canada and in developing countries. 

The poll findings showed that 88 percent of youth 
surveyed believe that working gives them skills they 
don’t learn in the classroom. For adults, 88 percent 
of those surveyed responded that working can be 
a positive opportunity for youth to contribute to 
society, 94 percent believe that work teaches youth 
how to be responsible, and only 16 percent believe 
that children and youth should not be working at all. 
91 percent of Canadian adults surveyed believe that 
governments should do more to protect children from 
exploitation and 88 percent that international bodies 
should do more to protect children from harmful 
working conditions. 

Perceptions of what constitutes work differed between 
Canadian adults and children in that children included 
‘help around the house’ in their definition of work. 
Survey results indicate that children work in order to:

•	 Earn extra money for entertainment (at 57%);
•	 Be responsible (at 45%);
•	 Their guardians said they have to work (at 39%);
•	 They want to be independent (at 20%);
•	 Earn money to save towards an education 

(18%); and
•	 Experience new things and learn more (at 18%)..

Interestingly, 17% also responded that they work to 
support their family. This finding is contrary to what 
many might think for Canadian children. It is consistent 
with why some children and youth work in developing 
countries, drawing parallels as to why children and 
youth work globally.

IntroduCtIon IntroduCtIon



ChILd: SCC considers a child to be every individual 
under the age of 18 years, as stipulated under the 
UNCRC. SCC will also inclusively use the word ‘youth’ 
to describe young people that are older and do not 
identify as ‘children’ (typically ages between 12-18). For 
the purposes of this resource guide, when the term 
“children” is used, it will interchangeably refer to both 
children and youth under the age of 18.

WoRk: SCC defines children’s participation in 
work as all economic activities children undertake to 
contribute to their own and their family income. SCC 
promotes “dignified work” (see below) in order to 
ensure protection of children from work that harms 
them. SCC’s definition of work includes unpaid work 
such as reproductive work and housework, capturing 
the gendered dimensions of work.

dIgnIFIed WoRk: Dignified work respects the 
rights of children as defined under the UNCRC and 
does not negatively compromise children’s health, 
education and development. Dignified work provides 
security at the workplace and social protection for 
families, rights at work, and better prospects for 
personal development and social integration. It also 
involves opportunities that are productive and deliver a 
fair income. Dignified work allows children to improve 
various facets of their education, and to build social and 
life skills that create opportunities for the present and 
future of children. Dignified work exists concomitantly 

with other rights (I.e. the right to education by allowing 
time for schooling). It builds upon learning by imparting 
knowledge and technical skills, as well as social, cultural, 
political and life skills (I.e. resilience, self-esteem, 
confidence), and instills a positive mindset of dignity and 
responsibility within society.  Dignified work for children 
should contribute to the development of productive, 
confident and skilled citizens. 

gendeR: SCC recognizes that children experience 
work based on a number of intersecting factors such 
as gender, and experience unique barriers, challenges 
and considerations in relation to work. Gender refers 
to the socially constructed roles and responsibilities 
of boys and girls, women and men. These roles and 
responsibilities are learned, changeable over time and 
variable within and between cultures. While we often 
use the categories of “boys” and “girls”, which support 
us in recognizing the unique gender considerations 
experienced by all children who work, SCC recognizes 
and celebrates the multitude of gender identities which 
exist around the world. With gender as a prioritized 
niche area, SCC’s Gender Equality Strategy seeks 
to enable action to promote gender equality and 
end discrimination, in order to fulfill our mission to 
ensure all boys and girls, irrespective of their gender 
identities, attain their equal right to survival, protection, 
development and participation.
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LESSon 1 - IntroduCtIon: 
How and Why do Children Work? - LEARN IT

objectives for Learners:

•	 Introduce key terms and concepts of children & work issue
•	 Demystify myths, perceptions and attitudes about children & work 
•	 Identify different types of work and the reasons why children work 
•	 Identify benefits and positive aspects of work in regards to growth and 

development of children into productive, responsible citizens 
•	 Identify the complexity of the issue of children and work through an understanding 

of work on a nuanced spectrum of harms and benefits
•	 Reflect on students’ personal experiences on work in their lives in Canada 

Part 2: LESSonS 1, 2, & 3 aCtIVIty 1:
Photo Freeze Frame

Educator’s note:

To start off this activity, facilitate a brainstorm with the learners on what “work” is to them. Ask them to think 
of what images come to mind from the TV and the media when they think of work. Is work paid or unpaid? Is 
volunteering work? Are chores around the house and taking care of siblings considered work? Is work different in 
Canada then in other parts of the world? Is work different for boys and girls? How so?

Following the brainstorm, engage the learners in the photos on Worksheet X: Photo Freeze Frame below by 
displaying them up on an overhead:

•	 Go through each of the 8 photos one at a time, asking the learners “Are these children working”?

•	 Discuss with the learners why they think Yes or No.



aCtIVIty 2:
Myth Busters:  Myth or Fact? (20 min)

MytH 1 - Work is just a job.

 Work can take place in the household (cooking, 
cleaning, yard work, taking care of siblings), in places of 
work (formal employment like the service industry), 
informal work (dog walking, paper route), at school 
(homework, co-op programs, apprenticeships).

MytH 2 - Work is always paid.

Work can be paid, unpaid, bartered or given through 
goods or services in exchange for work. For example, 
Krishna in Nepal tends to his elderly neighbour’s rice 
field and in exchange is able to take home 1 pound of 
rice to his family for each day worked. 

MytH 3 - all work is harmful.

There are many situations and reasons why children 
work, from beneficial apprenticeship programs outside 
of school to harmful forced labour. Some work is freely 

chosen and full of pride. Other work is dictated to 
children by their parents, such as helping out around the 
house, finding paid work in a store, or to doing unpaid 
work taking care of siblings. Each situation depends 
on the context. Some need to be protected, such as 
children forced to engage in the worst forms of labour 
like working in factories, mines, or the armed forces. 
Some need to be promoted in order to contribute to 
children’s lifelong learning outside of formal schooling. 

MytH 4 - Children only work in developing 
countries

Children in Canada and the United States also work. 
In fact, in North America adolescents do paid work 
for considerable periods of time while attending high 
school in order to have their own spending money, save 
for university, or to support their families. Children in 
developing countries also work and may do different 
types of work (ex. selling bananas on the street, or 
herding cows in the field) but they contribute just like 
kids here. 

Educator’s note: 

This activity introduces the topic of children and work by demystifying myths. Introduce this activity with learners 
by saying that there are many reasons why children work. Instruct learners you will read out a statement and at 
the end will ask them if this a “Myth or Fact”? They should respond by shouting out “Myth!” or “Fact!”. Get learners 
to raise their hands and ask why they think it to be either a Myth or a Fact. Once you get a few responses, tell 
them whether or not it is a Myth or Fact and educate them with the paragraphs below which help to paint the 
picture of children and work. Facilitator’s tip: All are myths except for 8 and 13.
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learn from animals or pets, and experiences like fishing, 
traveling, and swimming. Children learn from life skills, 
vocational or apprenticeship training. In some cultures 
not organized into just primary and secondary schooling. 

MytH 10 - all schools everywhere in the 
world are the same.

Schools in developing countries can look very different. 
In some cases, schools have been washed out by 
landslide from natural disasters. Some children have 
to make long journeys in order to get to a school and 
some parents may be afraid to send their girl-child 
this far alone. Sometimes curriculum is not relevant to 
them or in their own language. Sometimes there may 
be no washrooms for girls, which might put them at risk 
of danger and raise hygiene issues. Teachers may not 
be paid or trained well, or have huge classes to teach 
(200 students from Gr. 1-12). Unfortunately, school can 
sometimes be dangerous. For example, in India Lakshmi 
was scared to go to school. Half the time the teacher 
was not present, and other times she would hit the 
students so they were too afraid to learn anything. Safe, 
protected and relevant schools or learning centres are 
important in order to learn.

MytH 11 - Work affects school attendance 
and performance.

Most studies show that work does not take away from 
school-related activities or means getting lower grades. 
In fact, studies show that children who work part-time 
hours do better in school than those who do not 
work at all. In Peru, studies show that working children 

perform better in school than their friends who did not 
work outside of school. In Kenya, children who didn’t 
work were more likely than their friends who worked 
to feel “tired” in class.
 

MytH 12 - Work takes time away from 
school work and spending time with friends.

Instead of work distracting youth from school, youth feel 
that work actually augments or helps improve their school, 
where 86% children who answered the poll said that 
working teaches them to manage their time better and 
74% believed work allows them time to hang out with 
their friends.

FaCt 13 - Work teaches responsibility, 
confidence and self-esteem.

Whether at home doing chores, or in an after-school 
job at a shop, dignified work can teach you to be 
responsible, have confidence and self-esteem and can 
give you helpful skills such as how to express yourself 
and manage your time. In Canada, 94% of adults believe 
that work teaches youth how to be responsible and 
88% of adults and children believe that work is an 
opportunity for young people to contribute to society. 

MytH 5 - It is mostly boys who work

Both boys and girls work all over the world but their 
work may receive different value. Boys tend to be 
able to access more labour-force work than girls, such 
as paid jobs (Ie. work in a shop, office or industry), 
while girls tend to do the more historically gendered 
tasks, such household work that is unpaid (Ie. cooking, 
collecting fuel and water, caring for siblings). One main 
difference is that boys and girls in rural areas tend to 
work more than in urban areas. Their parents are more 
likely to own farms with crops and livestock that need 
tending. They also need to travel longer distances to 
find water. 

MytH 6  - Children don’t contribute to 
families’ household or income.

Both in Canada and in developing countries. Based 
on poll findings (SCC-Leger, 2012), our study showed 
that in Canada 17% of children surveyed said they 
work in order to contribute to their families’ income. 
In developing countries, one of the main reasons why 
children work is to help contribute to their household 
or family income. In Bangladesh, being a good child 
involved contributing one’s own and family expenses, 
where children who work contribute on average 25% 
of family income.

MytH 7  - Poverty is the reason why 
children work.

Poverty is only one reason why children work. Some 
children work in order to pay school fees and supplies 
in order to go to school. Death and illness can lead to a 

child staying home to care for parents or siblings, usually 
the girl child. Unemployment and hard-to-find jobs 
make it necessary for children to help work in order to 
contribute to the household or family income. Natural 
disasters or crop failure are reasons why children have 
to work to support their family in crisis. Children also 
work to be able to buy clothes, toys and entertainment 
like cell phones. In some cases, when children work they 
gain skills and trades that eventually can help them get 
out of poverty. 

FaCt 8 - In some cultures around the world 
children are expected to participate in work

In many cultures globally children are encouraged and 
expected to participate in work and often from a very 
young age. In many African societies, children participate 
in work tasks in the family household and community, 
such as running errands and household chores, as they 
believe children need to work in order to become 
a responsible adult. In Nunavut, Inuit children are 
expected to go fishing and hunting with their elders 
to help prepare food for the family to eat and to learn 
these skills from their elders. 

MytH 9 - you only learn at school.

Children learn from many different places and 
environments. Children’s development and education 
does not just come from school. Learning is everywhere 
and is life long! Children learn from their brothers or 
sisters, parents and grandparents, in the household and 
in the community. Children learn when they play with 
their friends, ready storybooks, or watch TV. Children 

aCtIVIty 2:
Myth Busters:  Myth or Fact? (20 min)

aCtIVIty 2:
Myth Busters:  Myth or Fact? (20 min)
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aCtIVIty 3:
Live! Spectrum of Work & Personal Reflection (30 min)

Educator’s note:

This activity is designed to teach about the Worst Forms of Labour, the harms and benefits, and positive and 
negative aspects of work, using stories from around the world. Use the following instructions to lead the learners 
through this activity. Follow with the personal reflection questions below.

•	 Ask the students if they know what a spectrum or continuum is
•	 Instruct them that a spectrum is something that is continuous like a process, going from Light to 

Dark or Right to Wrong at opposite ends. In between are a series of changes that change by small 
amounts as you move along the spectrum. A spectrum shows that it is not just ‘Right or Wrong’, but 
can anywhere along the spectrum. 

•	 Next, instruct the learners to imagine the room is a spectrum moving from Harmful to 
Beneficial (if students are active; if not learners can sit at their desks and complete the Live! 
Spectrum of Work Worksheet)

•	 Read the stories from the stories aloud one at a time (displayed up on PowerPoint) and then ask the 
kids to move on the Live Spectrum. If low on time, suggested prioritized stories are: 1, 4, 5, 6, 7, 9.

•	 For each story ask them: Is this child’s work situation harmful or beneficial? In what ways would the 
story be different for girls than for boys? What are the differences and similarities of work for girls 
and for boys?



Story 1 - Hazardous factory work

Irfan is a 6 year old orphaned boy who lives in Lahore, 
Pakistan, working in a garment factory sewing the labels 
on shirts. He operates a large sewing machine that is 
designed for adults to operate. Irfan used to work on 
the streets but prefers this job. Even though it offers 
low wages, he knows where his money is coming from 
at the end of each day. If he injures himself with the 
large machinery, he will be forced to go back to work 
on the streets which might put him in more danger 
than in the garment factory.

Story 2 - unsafe schools & teachers

Lakshmi is 8 years old and lives in a small rural village in 
Gujurat, India, with her parents and 6 siblings. Lakshmi 
walks an hour to school each day as the nearest school 
is far away. Half the time her teacher is not present, and 
other times her teacher takes students to her house 
to do her housework. Lakshmi and other students are 
sometimes too afraid to learn because the teacher hits 
the students with a stick. Her teacher often complains 
about low wages and inadequate training. Lakshmi has a 
right to education and wants to learn how to read. 

Story 3 - Canadian example of working for food

Ralph is 17 years old and lives in Webequie First Nation, 
500 kilometres north of Thunder Bay in northern 
Ontario. Ralph’s single mom has to work so Ralph 
has dropped out of High School to take care of his 
brothers and sisters. His Mom gives him money to 
buy food from the grocery store to feed his younger 
brothers and sisters. Ralph often buys junk food to 
feed his siblings like chips and Smarties. More nutritious 
options like broccoli and rice are too expensive 
because of the high fuel prices. One broccoli costs $44 
and a bag of rice $35. Ralph used to go fishing with his 
grandfather to prepare food for the family, but since 
the introduction of grocery stores in his community he 
does not go fishing with his grandfather anymore.  

Story 4 - Housework

Wafiyah is an 11 year old girl who lives in the outskirts 
of Zomba, Malawi, with her family. Every day she 
travels 40 kilometers by minibus to do hired help for 
a wealthier family. Her work ranges from housework 
chores like cleaning and washing clothes, to taking care 
of 3 young children, to buying food and cooking for 
the family. Her pay is low, but is enough that it makes a 
difference to her poor family. The husband of the family 
she works for sometimes gets angry when he comes 
from work and things are not done to his satisfaction. 
Wafiyah does not like to be in the house alone with 
him. Recently, the husband offered to pay her more if 
she comes and stays with the family in a small room at 
the back of the house.

Story 5 - Harmful mining work

Alejandro is a 16 year old young man who works in 
a silver mine in a small town outside of Pisco, Peru. 
Alejandro works in a mine shaft extracting silver by 
crushing the rock with heavy tools or larger rocks. 
Alejandro works very long and hard hours that are very 
physically strenuous on his body. Workers stay at the 
mine for weeks at a time, eating and sleeping on-site. 
Many other young people his age are employed in the 
mine so he gets to work in the shaft with many of his 
friends and community members. The pay is very low 
but there is no other work. One of Alejandro’s friends 
complained about the working conditions and got fired. 
Alejandro puts up with these conditions as he needs 
the money to support his family.

Story 6 - HIV/aIdS and gender

Bintou is a 10 year old girl who lives in Ougadougou, 
Burkina Faso. Her father passed away from AIDS last 
year and her mother is now immobile and bed-ridden 
from the infection. Since Bintou is the oldest child 
she must stay home from school to take care of her 
mother and younger siblings. She starts her day in the 
dark by collecting firewood and water outside of the 
city. When it is light out, she finds tourists to show 

around the streets in hopes of making some money to 
buy food for to feed her family. After she buys some 
millet and yams she returns home to cook food and 
take care of her mother.

Story 7 - Indigenous cultural and traditional 
work

Domingo, aged 7, lives outside of Santa Cruz, Bolivia. His 
family grows maize for a living on their small farm in the 
mountains. In Domingo’s indigenous Guarani culture, 
young children traditionally participate in work to learn 
how to grow maize. In the maize fields, Domingo is 
responsible for collecting the maize in small loads after 
his father cuts it down. Domingo’s father is very proud 
and Domingo takes great pride in his responsibility. 
While in the field, his father teaches him many skills in 
the farming of maize so he can one day grow up and 
have his own maize farm.

Story 8 - Migration

Ahmed is 18 years old and lives in Habru district in 
northern Ethiopia. His parents are hired to work on 
land owned by foreign investors where they are paid 
half the wages. They have small parcels of land to grow 
food for their family to eat but this is not enough land 
to grow food to sell at markets. With Ahmed’s family 
struggling due to lack of land, irrigation and electricity, 
Ahmed decides to migrate to the capital city, Addis 
Ababa, like many youth his age. After a 2-day trip in a 
local bus to Addis Ababa, Ahmed sets out to find work. 
Many of his friends work on the streets due to high 
unemployment in the city.   

Story 9 - Canadian agriculture and farming 

Maria is 14 years old and lives on a family farm in 
Kelowna, British Colombia, where her parents produce 
apples for market. In the springtime, Maria wakes up 
every day before school at 5 am to help her father 
pick the apples. After school, she comes home to help 
her mother sort the apples by machine. On weekends, 
she sells apple products such as apple cider, apple pies, 

and crab apple jelly at a table at a Farmer’s Market. In 
the summer, she also runs a fruit stand at the end of 
their driveway selling the apple products. Her parents 
consider work on the farm to be part of her daily 
chores that contribute to the family household.

Story 10 - Canadian homework and 
housework 

Sophie is an only-child of an immigrant family living 
in an apartment in downtown Montreal. Every day 
after school her parents instruct her to complete her 
homework before dinner. After dinner, her parents 
expect her to clean the table, do the dishes, and feed 
the family cat. Sophie’s parents tell Sophie that doing 
her homework will make her a straight-A student who 
can one day get a good a job. Chores and helping out 
around the house teach her to be responsible. Sophie 
likes doing her homework but thinks that her parents 
are being mean to give her so many chores. All of 
Sophie’s other friends get paid an allowance to do 
their chores.

Personal reflection Questions: 

While the learners are still standing, lead them in a 
personal reflection debrief asking them to consider 
their own experience of work and to consider the 
harms and benefits involved:

1. Do you work? Ask learners to call out their work.
2. Where would you place your work on the 

spectrum? Ask learners to move and place 
themselves on the live spectrum.

3. Do you have things in common with the kids in 
the stories? What is similar? What is different? 

4. Do the kids in the stories need protection from 
harmful work? Do you need protection from 
harmful work?

5. Is the issue of children and work black or white? 
Right or wrong?

aCtIVIty 3:
Live! Spectrum of Work & Personal Reflection (30 min)

aCtIVIty 3:
Live! Spectrum of Work & Personal Reflection (30 min)



a boy digs a drainage ditch near his tent in 
Za’atari refugee camp in Jordan.
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Girls collect water in Bangladesh

Educator’s Note:

In this activity learners will identify the different factors that affect children who work, such as school, health, 
safety and protection, family and friends, gender, and feelings. This activity will be done in groups of 6-8 
learners, sitting in a circle. One facilitator or educator will sit with each group and help them to complete the 
Mind Mapping Worksheet by filling in the blanks under the above categories. Educators will refer to the Mind 
Mapping Information Sheet in order to prompt the students with answers for each category.

aCtIVIty 4:
Mind Mapping (20 min)
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GEndEr

FEELInGS

FaMILy and FrIEndS

HEaLtH, SaFEty 
and ProtECtIon

HoW doES 
WorK aFFECt 

CHILdrEn’S 
LIVES?

SCHooL
•	 Girls and boys who work cannot go to school 

because they work long hours, are too tired to pay 
attention, or don’t have enough time to do their 
homework

•	 Work can teach boys and girls skills they cannot 
learn in the classroom

•	 Sometimes if formal school education is not good 
enough – unqualified teachers, curriculum is not 
relevant, or it is too far to travel – learning outside 
of school can be beneficial

•	 Boys and girls work to pay for school supplies and 
uniforms

•	 Boys and girls who work learn life skills, trade skills, 
social skills, time management skills

•	 Boys and girls might injure themselves at 
work with heavy machinery 

•	 Boys and girls may experience physical, 
emotional or sexual abuse in bad working 
conditions

•	 Boys and girls may work too many hours with poor 
lighting, excessive noise, cramped working conditions, 
experience toxic chemicals or air pollution that makes 
them sick

•	 A common practice in developing countries, breathing in 
fumes from fuel made of cow dung while doing household 
work at home can be toxic to children

•	 Boys and girls can be tired, unhealthy and not growing and 
developing properly if overworked

•	 Safe and protected working conditions can contribute 
positively to a child’s health, safety and well-being

•	 Improved nutrition for children and family from money 
spent on food from work

•	 When children work under their parents supervision 
instead of being left at home alone, they can be protected 
from getting involved in gangs or illegal activities

•	 Less time spent with family and friends, or sometimes 
more time spent with family and friends because of 
discipline and learning to manage time means more and 
better time spent with family and friends

•	 Children work for income and the pleasure of having and 
sharing income with family and friends

•	 Children meet new friends when working and find it 
increases their self-esteem and social skills 

•	 Working outside of the home can be beneficial in that 
they meet new people outside of the family

•	 Children are supported, mentored and cared for if 
inadequate support from parents or family or if orphans

•	 Girls may receive different 
remuneration or pay for their work

•	 Working outside the home may feel 
liberating for boys and girls

•	 Early marriage can be postponed if girls 
are engaged in work

•	 Both boys and girls can engage in types 
of work and learn new skills that may 
be outside of the culturally acceptable 
types of work for their gender (girls 
manual labour, boys housework)

•	 Both girls and boys can improve their 
skills and knowledge

•	 Boys and girls feel pride, confidence and self-esteem when 
given responsibility at work

•	 Boys and girls feel autonomy and sense of purpose
•	 Boys and girls value and enjoy their work
•	 Boys and girls feel good learning new skills and trades
•	 Boys and girls feel relieved and happy they can contribute 

and support their families, paid or unpaid
•	 Boys and girls can feel abused if they are not treated fairly
•	 When the work is abusive or children work in confinement 

or isolation, children’s self-confidence can be drastically 
reduced

Information Sheet:  activity 4
Mind Mapping
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LESSon 2 - SEttInG tHE SCEnE: 
What Rights Protect Children? - APPLY IT

Objectives for Learners:

•	 Define what rights are as articulated under the UN Convention on the Rights of the Child 
•	 Identify and gain an understanding of the key rights related to children and work
•	 Identify types of harmful work and the rights that protect against harmful working conditions
•	 Understand the role that gender plays for children who work in terms of the challenges, barriers and 

different considerations for boys and girls
•	 Demonstrate an understanding of how rights intersect and can sometimes compete with other rights



Educator’s Note:

This activity introduces rights that protect children under the UNCRC, focusing on the key rights in relation 
to children and work; the right to education, health, protection, non-discrimination, participation, and play and 
leisure. There are a number of things you can do with this activity depending on time and age group of the 
learners, starting first with the introductory activity and Know Your Rights Worksheet. If time, the Rights Rubric 
Worksheet is an extension activity that furthers the learning of children’s rights under the UNCRC.

aCtIVIty 1:
Knowing Your Rights (30 min)
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1. Introduce the concept of children’s rights (see 
introduction on the importance of teaching 
about children’s rights).

2. Ask the learners if they know what a right is. 
Prompt them with these questions:
•	 What exactly is a right? How is different 

from a want or a need?
•	 Have you ever heard of the Universal 

Declaration of Human Rights?
•	 Why do children need their own rights?
•	 Why is it important for adults to protect 

these rights?
•	 What rights do you think are included in 

the children’s Convention?

3. Ask the class to brainstorm a list of rights they 
think children should have. Call on students 
to share the rights they came up with, writing 
them on the chalk board.

4. Distribute the Know Your Rights Worksheet or 
show on the overhead. Explain that this list 
represents a summary of all of the 42 articles. 

5. Read aloud the following background 
information on the UNCRC (found on the 
front of the Know Your Rights Worksheet):

Background Information: United Nations Convention 
on the Rights of the Child (UNCRC):

In the 1920’s Eglantyne Jebb, Save the Children’s 
founder, campaigned for better protection of the 
world’s children suffering after World War I. In 1923, 
she drafted the first charter for children which later 
turned into something much greate; The United 
Nations Convention on the Rights of the Child 
(UNCRC). On November 20, 1989, children’s rights 
became enshrined under the Convention and were 
adopted by the United Nations. 

This Convention spells out the basic human rights that 
children are entitled to worldwide, whether in Canada 
or Malawi. According to the CRC, a child is a person 
under the age of 18, and all rights enshrined under it 
apply equally to all children regardless of race, colour, 
gender, caste, class, language, religion, place of birth or 
any other factor. Despite ratification of this convention, 
youth worldwide are still being denied these rights. 

 “The Convention on the Rights of the Child is that 
luminous document that enshrines the rights of every 
child - without exception - to a life of dignity and self-
fulfillment” – Nelson Mandela

6. Ask each student to stand up and take turns 
reading aloud the articles under the UNCRC 
in the Know Your Rights Worksheet. For group 
work, divide the learners into groups of 4-8, 
asking them to read aloud a few articles each.

7. Ask the students to identify which articles are 
most relevant to children and work and why?  
For a creative extension to this activity, ask the 
learners to draw a picture of the article that 
most speaks to them and explain to the class.

8. If there is more time available and you would 
like to take the learners’ understanding of rights 
further, handout the Rights Rubric Worksheet 
and/or display on projector. Lead the learners 
through completing the worksheet by filling 
in the blanks for the rights most relevant to 
the issue of children and work; the right to 
education, health, protection, non-discrimination, 
participation, and play and leisure.

aCtIVIty 1:
Knowing Your Rights (30 min)

 Save the C
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We have the right to be protected, 

listened to and respected

KNOW YOUR RIGHTS:
1. Everyone unde the age 

of 18 has ALL of these 
rights. You have the 
right to...

2. Be treated fairly 
no matter who you 
are, where you are 
from, what language 
you speak, what you 
believe or where 
you live.

3. Have adults always do 
what is best for you.

4. Have all of these rights 
protected by your 
government.

5. Be given support 
and advice from your 
parents and family.

6. Life.

7. Have a name and a 
nationality.

8. An official identity.

9. Not be separated from 
your parent/s, unless it 
is for your own good.

10. Be reunited with your 
parent/s if they have 

to move to another 
country.

11. Not be taken out of 
your country illegally.

12. have your own 
opinion, which is 
listened to and 
taken seriously.

13. Find out information 
and express what you 
think through speaking, 
writing and art, unless 
this denies other 
people their rights.

14. Think and believe 
whatever you want 
to and practice any 
religion, with guidance 
from your parent/s.

15. Be with friends and 
join or set up clubs, 
unless this denies other 
people their rights.

16. Have your privacy and 
family respected.

17. Get reliable information 
from newspapers, books, 
radio, television and the 
Internet, as long as it is 

not harmful to you.

18. Be brought up by your 
parents, if possible.

19. Be protected from 
being hurt or badly 
treated in any way.

20. Special protection and 
help if you can’t live 
with your parents.

21. The best care possible 
if you are adopted or in 
foster care.

22. Special protection 
and help if you are a 
refugee.

23. Access to education 
and any support you 
may need if you have a 
disability.

24. The best health 
and medical care 
possible, and 
information to help 
you stay healthy.

25. Have your living situation 
checked regularly if you 
are looked after away 
from your family.

26. Help from the 
government if you are 
poor or in need.

27. A basic standard of 
living: food, clothing and 
a safe place to live.

28. An education.

29. An education that 
develops your 
personality and abilities, 
and encourages you to 
respect other people, 
cultures and the 
environment.

30. Enjoy your own culture, 
religion and language, 
even if these are not 
the same as most 
people in your country.

31. Rest, play and relax.

32. Be protected from 
work that harms 
your health or 
education.

33. Be protected from 
dangerous drugs and 
their trade.

34. Be protected from 
sexual abuse.

35. Not be kidnapped or 
sold.

36. Be protected from 
being taken advantage 
of or exploited in any 
way.

37. Not to be punished in 
a cruel or hurtful way.

38. Protection and care in 
times of war. If you are 
under 15 you should 
never be forced to join 
an army.

39. Special help if you have 
been hurt, neglected or 
badly treated.

40. Be helped and treated 
fairly if you are accused 
of breaking the law.

41. Be protected by 
national or international 
laws which provide 
better rights than the 
ones in this list.

42. ALL children and adults 
should know and learn 
about these rights.

Credit: Tsvangirayi Mukwazhi/Save the Children

The United nations Convention on 
the Rights of the Child

this is a simplified version of the united nations Convention on the rights of 
the Child. the Convention has been signed by 191 countries. the Convention has 
54 articles in total. articles 43-54 are about how governments and international 
organisations should make sure children have access to their rights.

did you know? Save the Children’s founder, 
Eglantyne Jebb, inspired the united nations to 
create the Convention on the rights of the Child.
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In 1995, a garment factory in Meknes, Morocco, was 
investigated for its labeling of garments. Many young 
girls from 12-15 years old were working in the 
factory. Representatives from Marks & Spencer, the 
well-known clothing chain that retailed the garments 
in Britain, quickly visited the factory because of the 
media attention. Shortly after the visit, many of the 
girls were fired and Marks & Spencer announced 
that it had conducted an investigation and no young 
person under the age of 15 works there anymore. It 
appeared that the situation was resolved. No young 
people under the legal working age worked there 
anymore. Problem solved! 

In reality, there was still quite a significant problem on 
hand. What happened to the young girls that worked 
there? Where did they go and why were they fired? 
Some girls went missing, some went into exploitative 
labour and were put in even more dangerous 
situations. Amal, a girl who was fired said she “wanted 
to study, but I did not have money to buy school 
supplies and now it’s too late for me to go to school. I 
would like to learn a skill like sewing in order to get a 

job. I need to work to help my family”. 

In Morocco, work was nothing new for many 
Moroccan girls from low-income households and 
who traditionally started to take on household chores 
from the age of 5. They were usually confined to 
the house when boys were allowed to roam. In the 
1990’s, however, more and more girls joined the paid 
work force since they no longer wanted to stay at 
home and do chores. Girls found it to be a liberating 
experience, boosting their self-esteem, postponing 
early marriage, and allowing them to contribute to 
their family’s income. Extended schooling did not 
guarantee access to jobs, and so with their parent’s 
permission they entered the job market. 
The girls had many different reasons for seeking 
work at the garment factory. Some faced gender 
discrimination and were pulled out of school to help 
at home with chores, one girl dropped out because 
formal schooling was rigid, irrelevant and unable to 
provide access to a job, while another girl had to work 
to produce income for her family. 

aCtIVIty 2:
Morocco Case Study

Educator’s Note: 

This activity deepens and applies the understanding 
of the children and work issue through a case study 
on garment work in Morocco. Put the story up on 
PowerPoint for all the students to see, as well as give 
them the case study Handout to read from. Ask learners 
to read the story by getting volunteers to read one 
paragraph aloud to the entire classroom. After reading 
the whole story, engage the learners in a discussion by 
prompting them with the discussion questions.

Interestingly, there is another twist to the story. In 
Morocco, laws allow young people from ages  12-18 
to take 2-year apprenticeship programs so that they 
can learn a trade, conditional on their work days 
lasting no longer than 8 hours a day and being paid 
according to the law. What had gone unreported 
during the controversy was that Amal and 100 other 
girls were actually working under this apprenticeship 
program in the garment factory, alongside hundreds of 
adult workers. All the girls met the legal working age 
for apprenticeship work. 

The girls did not and could not return to school and 
were effectively robbed of a relatively secure, formal 
sector job, which was considered the most desirable 
form of employment for low-income women. While 
it is true that the factory provided little professional 
development and the girls were being exploited at 
the factory, the alternative was far worse. Jobs in the 
informal sector, such as street vending or in domestic 
service, paid less and conditions could be more 
harmful than in the factory. 

For some girls, the factory represented the best 
available option since it provided them with a relatively 
safe working environment, safe transport to and from 
work, and was considered culturally appropriate. 
The girls lost all these advantages when they were 
fired, and this meant girls couldn’t contribute to their 
family’s incomes. It is widely assumed that if children 
are stopped from working, they will go back to school. 
But this did not happen in Meknes since girls could not 
afford school expenses, needed to work to contribute 
to family income, or saw little benefit in a school 
system that wouldn’t help them eventually get a job. 
Some went back into household work, sewing on 
buttons under conditions that damaged their eyesight, 
others found less protected jobs on the streets, and 
some found themselves with no choice but to go into 
prostitution and other worst forms of labour. 

QuEStIonS For EduCatorS to PoSE:

1. How should we view the employment of the girls 
in the factory? Position this example of work on 
the spectrum. Is it harmful? Negative? Positive? 
Dignified work? 

2. In the case study, was going to school an option? If 
not, why?

3. What were the consequences for the girls? What 
needs did the girls’ families have?  What other 
alternatives did they realistically have? 

4. How does gender plays a role in the kind of work 
the girls are engaged in? What are the different 
considerations for boys and girls in this case study? 
How would this case study be different for boys?

5. Were the girls approached with respect and as 
young people with rights? Did Marks & Spencer 
ask the children what they thought about their 
work? What do you think those girls would have 
said about their work? What could Marks & 
Spencer have done differently?

6. Did they girls have a right to education –formal 
school or apprenticeship programs? Can the right 
to education compete with other rights, such as 
the right to food and the right to education?

7. Given that the girls had a right to an education – a 
country has the obligation to provide the most 
appropriate and feasible education it can provide 
– if the local education system does not meet the 
needs of children, what are some ways that this 
can be improved to ensure children are getting 
the skills and knowledge that are most relevant 
for their circumstances? Vocational training? 
Apprenticeship programs?

8. Consider Canada in comparison. What are the 
differences and similarities?

aCtIVIty 2:
Morocco Case Study



aCtIVIty 3:
1 Step Forward, 1 Step Back  45-60 min

Educator’s Note:

This activity is a visual exercise that gets the learners 
to act out and physically embody the issue through 
roleplay. Story is a powerful means of conveying your 
message and this activity has great effect in visually 
representing the issue of children and work. The goal of 
this activity is to show how poverty and gender affect 
the issue of children and work, looking at whether they 
work, what types of work they do, and the reasons why 
they work. 

This activity can be done to convey a story in a 
developing country or in Canada (see notes below). 
Alternatively, two stories can be done simultaneously, 
one in Canada and one in a developing country to 
show the differences between the two. The visual 
difference between the developing country and 
developed country story will be vivid and will spark 
discussion as to privileges that come with living, working 
and going to school in a developed country.

*Source: Adapted from “Traveling Together” by Sue Coe and 
Lorraine Wapling. Copyright © World Vision 

Set up the room,  
reorganizing chairs so that 4 volunteers 
can stand side by side in the center 
and the other students can be seated 
around the room in a circle watching.  
As a facilitator, setting the stage for an 
environment of listening, respect, and 
sensitivity is important in order for this to 
be a successful and safe activity. Take steps 
to do this, knowing your own class.

Ask for 5 volunteers (ideally both male and female) to 
represent the following roles:

RoLe 1 - Girl from a developing country who does 
domestic housework, does not go to school
RoLe 2 -  Girl from a developing country who goes to school 
then works in the field after school
RoLe 3 -  Boy from developing country who works in a mine, 
does not go to school
RoLe 4 -  Boy from developing county who goes to school 
then sells handicrafts on the street after school
RoLe 5 – Girl/Boy from Canada who works at a shop after 
school (optional)

*tape/ string a piece of paper with the roleplayer’s role on it in case 
they or audience members forget.

STeP 2STeP 1

Assign each volunteer their role, 
explaining to them you’ll be telling 
a story, taking the characters on a 
journey from birth to old age. As they 
reach each significant life event you’ll 
ask them to respond as they think their 
character would react. After each life 
event, instruct them to take:

•	 2 steps forward for a very positive 
or very successful experience;

•	 1 step forward for a positive or 
successful experience;

•	 1 step back for a not-so-positive or 
not-so-successful experience;

•	 2 steps back for a negative or 
unsuccessful experience.

Ask your volunteers if they understand 
what they’re required to do, affirming 
that they are to represent and respond 
from their character’s perspective 
as assigned (this will help eliminate 
stereotypes and prejudicial 
portrayal of the characters).

Set the scene. It is your 
role as facilitator to 
allow time for the group 

to react and make comments and 
to help the group reach consensus if 
there is disagreement. Assess when 
to intervene and when to discuss 
any complex issues or prejudicial 
views. Since you want to make the 
causal links between pover ty, gender 
and work, set the story in a typical 
village describing it in as much detail 
as you can (e.g. income levels are 
low). Do the same for a small town 
in Canada (optional).  

Tell the story, starting with birth, one line at a time.

‘One fine day, after a long wait of 9 months, your character 
is born. How does your family feel when they see who you 
are? Make your moves’.

‘Now you are a bit older and you are 5 years old.  It’s time to 
start thinking about school. How likely is it that you will be able 
to attend school? Make your moves’.

‘You are now are 12 years old where you would graduate from 
primary school and move on to secondary school. How likely is 
it you will get to go? Make your moves’

‘Now you are 23. You’d like to get married and have kids. How 
much do you think this is possible for you? Make your moves’.

‘You have 4 children now and need to make more money to 
help your family out. You try to get a better job. How easy will 
it be for you to find one? Make your moves’.

‘Now you are in your 50’s and you have a lot of experience 
in life. You want to help your community by becoming a local 
politician. How likely is this goal? Make your moves’.

Lead the group in a debrief discussion (or 
when appropriate at any stage during the 
story):

•	 Who is in the best standing? Who is in the worst? 
•	 Volunteers, how does this make you feel?
•	 What do those at the front of the line want to say 

to those at the back of the line?
•	 How safe were you throughout your life? At what 

times of life was safety hardest to protect?
•	 Did a boy play a girl character or vice versa? What 

was your experience playing the other gender?
•	 Overall, what have you learned about the links 

between poverty, gender and children’s experiences 
with work and school?

•	 Thinking back to Ralph from the vignettes in Lesson 
1. Given his story growing up as a First Nation on 
a reserve in Canada, where do you think he would 
have been in line? What aspects of poverty affect his 
ability to go to school and to work?

STeP 4:

STeP 3:

STeP 5:

STeP 6:

*Source: “Traveling Together” by Sue 
Coe and Lorraine Wapling. Copyright © World 
Vision UK 2010
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LESSon 3: 

Take Action and Get Involved! - ACT IT

Objectives for Learners:

•	 Apply an understanding of the causes and effects of children and work, through discussing ways to get 
involved (brainstorm), written (letter writing campaign) or oral applications (TV broadcast interview)

•	 Demonstrate meaningful actions and steps towards further participation in the issue by getting involved, 
making their voice heard, and communicating a message

•	 Communicate for different audiences (peers, teachers, adults) and purposes (to inform, educate, 
persuade) in oral, visual and written applications

A
lejandro Kirchuk / Save the C
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Educator’s Note:

Now that learners have an understanding and 
awareness on the issues surrounding children and work 
it’s time to take informed action and get involved. Save 
the Children Canada strongly believes in the ability for 
young people to create positive change and contribute 
to improving their own lives and the lives of other 
children around the world. In fact, as we have learned in 
previous lessons, it is the right of all children worldwide 
to have a voice, to be heard and to participate 
meaningfully in society.

Facilitate a brainstorm with learners on ways that they 
think they can make a difference and get involved at 1) 
school, 2) at home, and 3) in their communities. Make 
a chart on the chalk board or flip chart with these 3 
headings and record their answers. Below are some 
suggestions of ways to get involved to help prompt 
discussion:

•	 Get involved with Save the Children or another 
organization working on the issue of children and 
work 

•	 Set-up a table at a School or Library on the issue 
of children and work and invite friends, teachers, 
community members

•	 Write a script, play or Informa Theatre production at 
your school

•	 Write a letter or postcard to your local Member 

of Parliament or Prime Minister to tell your 
Government that this is an important issue that 
deserves attention

•	 Host a Movie Night, mini Film Festival or 
photography exhibit on movies, films or photography 
that portray the issue 

•	 Organize a social justice book club with books 
covering the topic

•	 Hold a speakers series night where you invite 
experts to speak on the issue

•	 Publicly hold an Information Fair and invite various 
organizations who are working in the sector to raise 
awareness of programs that exist

•	 Form a Global Issues club at your school 
•	 Start a blog and write about your interest in children 

and work
•	 Organize an Art Contest of visual multimedia that 

portray children and work
•	 Post articles on your Facebook page about an issue, 

campaign or program

Show Save the Children’s Work2Learn video on 
our Youtube channel http://www.youtube.com/
watch?v=cnRmaIAYo40

Request to use SCC’s powerpoint presentation with 
a slide suggesting ways to get involved with Save the 
Children.

aCtIVIty 1:  

Ways to Get Involved! (10 min)
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Educator’s Note:

Explain to the learners that Save the Children Canada 
wants youth to get involved with the “Send a Message” 
Campaign by exercising their right to be heard. SCC 
will be posting videos on their website and mailing 
letters with children’s messages on the issue of children 
and work globally. Whether learners have a message 
for youth in Canada or for youth in other parts of the 
world, it’s now time to make their voices heard and to 
send a message. 

To engage learners in this campaign, learners can 
choose from the following Letter Writing activity or 
TV broadcast Interviews activity.  Child Safeguarding 
Policy and Video & Photo Consent Forms need to 
be completed for this activity. Instruct the learners to 
choose between doing the TV broadcasting interviews 
or the letter writing campaign, asking the TV broadcast 
interviews to go the left side of the room and letter 
writing campaigners to go to the right side of the room. 
Once you break them off into pairs lead them in the 
following two activities. One educator will be assigned 
to lead the interviews and one educator for the letter 
writing campaign. Each educator can facilitate the 

instructions that follow for each activity.

1. Tell the learners: “Save the Children Canada is 
reaching out to hear your voices and your messages 
on the issue of children and work in the Letter 
Writing Campaign. Do you remember the Right to 
Participation in Lesson 2? This is your opportunity 
to get involved and make your voice heard on this 
very important issue.”

2. Instruct the learners they will work in pairs to 
complete the letter writing campaign.

3. Split the group of learners in two by dividing the 
room in half (if a large group), or by numbering off 
half the group as #1’s, half #2’s, (if a smaller group) 
and then have them pair up with someone beside 
them. Make this interactive and fun and have them 
move around and be active before asking them to 
sit down with their partner.

4. Instruct the learners to complete the Letter 
Writing Campaign Worksheet addressing the letter 
to whomever they want to hear their message. 
Encourage them to address the letter to youth in 
other parts of the world or youth in Canada. 

aCtIVIty 2:  

Letter Writing Campaign (30 min)

Dear                          ,

I am writing to ask for your support. Our school is looking 
at the issue of children and work – finding out the reasons 
why many children around the world work and the many 

different types of work children do. In Canada and all over the world, we have learned 
children have rights that protect them from harm while working and that dignified 
work is important. 

Today, we learned that work affects children’s lives in the following ways
                                                                                                            
                                                                                                            

I have a message. One message I would like to tell to children who work in 
other parts of the world is 

                                                                                                             
                                                                                                            

One message I would like to tell other youth in Canada who work is
                                                                                                             
                                                                                                            

I feel that this issue deserves attention because 
                                                                                                              
                                                                                                            

Thank you for hearing my message. Please write back as soon as possible addressing 
your letter to                                          c/o                                   school.

Worksheet: activity 2  
                              Letter Writing Campaign



1. Tell the learners:  “Save the Children Canada is 
reaching out to you to hear your voices and your 
messages on the issue of children and work in the 
““Send a Message” Campaign. Do you remember 
the Right to Participation in Lesson 2? This is your 
opportunity to get involved and make your voices 
heard on this very important issue.”

2. Instruct the learners they will work in pairs and 
take turns interviewing each other, acting out the 
role of a broadcasted interview on TV with the 
interviewer role and the guest speaker role.

3. Split the group of learners in two by dividing the 
room in half (if a large group), or by numbering 
off half the group as #1’s, half #2’s, (if a smaller 
group) and then having them pair up with 
someone beside them. Make this interactive and 
fun and have them move around and be active 
before asking them to sit down with their pair.

4. Instruct the learners to choose one TV 
broadcaster role who will be doing the 
interviewing and one guest speaker role who will 
be answering the interview questions. They will 
switch roles once the first interview is completed.

5. Have the learners read over the questions 
together in pairs and brainstorm some answers 
down on paper on the TV Broadcast Interview 
Worksheet*.

6. The interviewers will then start by asking 
questions to the guest from the TV Broadcast 
Interview Worksheet*.

aCtIVIty 3:  
TV Broadcast Interviews 
(30 min)

16-year-old Sabitra Shrestha 
sweeps the front of her home.

“Thank you for joining us today on CBN News Channel.  
Today I am joined here with my guest                          who 
would like to share a message on the important issue of 
children and work.

There are many different reasons why many children around the world work and 
many different types of work that they do. In Canada and all over the world, dignified 
work is important and children have rights that protect them from harm while 
working. Can you tell us some of the ways working affects children’s lives?

•	 Why do you feel that this issue deserves special attention?
                                                                                                            
                                                                                                            

•	 Do you value your work? What skills or values does work teach you?
                                                                                                             
                                                                                                            

•	 If you had one message to tell to children who work in other parts of the 
world, what would that message be?
                                                                                                             
                                                                                                            

•	 If you had one message to tell other youth in Canada who work, what would 
that message be?
                                                                                                              
                                                                                                            

That’s all the time we have today folks! Thank you for coming on the show to have 
your message heard.”

Worksheet:  Activity #3 
                                tV Broadcast Interviews 
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Final Note to Educators: 

This curriculum has been developed as part of Save the Children Canada’s Children Lead the Way program. We 
would like to thank the Canadian International Development Agency for their kind contributions to this program. 

This resource has been designed to equip educators with participatory and action-oriented activities for edu-
cating and raising awareness around the issue of children and work worldwide as young people begin to learn, 
build understanding, knowledge and skills around this important topic. The lessons are designed to support both 
educators and learners in discussing this issue. We strongly value and welcome your feedback and are interested 
in hearing your experience using this resource. Please do not hesitate to contact SCC and provide us with your 
feedback by contacting us at the contact information provided in the cover.

Save the Children Canada also facilitates workshops on this resource guide which can be adapted into a 90-minute 
class schedule (at least 1 hour is needed to adequately cover this topic). Please contact Leigh Eagles, SCC Learn-
ing and Engagement Coordinator at leagles@savethechildren.ca to schedule a workshop or for potential guest 
speakers on this topic. To follow are some sources and further reading to explore further if you would like to learn 
more on this topic.

Bourdillon, M, Levison, D., Myers. W, White, B. (2010). 
The Rights and Wrongs of Children’s Work. New Jersey: 
Rutgers University Press
Coe, S., and Wapling, L. (2010). Traveling Together. World 
Vision, London

Ministry of Education (2004). The Ontario Curriculum: 
Social Studies Grades 1 to 6, History and Geography 
Grades 7 and 8. Retrieved from 
http://www.edu.gov.on.ca/eng/curriculum/elementary/
sstudies18curr.pdf

Ministry of Education (2013). The Ontario Curriculum: 
Elementary. Retrieved from 
http://www.edu.gov.on.ca/eng/curriculum/elementary/
grades.html.

Ministry of Education (2013). The Ontario Curriculum: 
Secondary. Retrieved from 
http://www.edu.gov.on.ca/eng/curriculum/secondary/
index.html.

Save the Children Canada (2012). Canadian Perspec-
tives on Children and Youth at Work. Leger Marketing, 
Toronto

Save the Children Canada (2006). Rewrite the Future. 
Save the Children Canada, Toronto

Save the Children Canada (2012). Mini rights booklet: 
The Rights and Responsibilities of Children. Save the 
Children Canada, Toronto

Save the Children (2012). Enough Food in the World: A 
Secondary School Teacher Pack on World Hunger and 
Malnutrition. Retrieved from http://www.savethechil-
dren.org.uk/sites/default/files/images/enough_food_in_
the_world_lesson_1_0.pdf

Save the Children (2006). Children’s Rights: A Teacher’s 
Guide. Save the Children, London

Save the Children (2003). Save the Children’s Position 
Paper on Children and Work. Save the Children UK. 
Retrieved from http://resourcecentre.savethechildren.se/
node/3227.

Save the Children (2008). Know Your Rights: The United 
Nations Convention on the Rights of the Child. Re-
trieved from http://www.savethechildren.org.uk/resourc-
es/online-library/know-your-rights-poster

UNICEF (2010). Children’s Rights in Education: Under-
standing the Rights-based Approach to Education: A 
Resource Guide and Activity Toolkit.

UNICEF. Teaching for Rights: Rights, Wants and Needs 
Card and Activity Kit. Retrieved from 
http://www.unicef.ca/sites/default/files/imce_uploads/
UTILITY%20NAV/TEACHERS/DOCS/GC/En-
gRightsKit02.pdf

UNICEF. United Nations Convention on the Rights of 
the Child in Child Friendly Language. Retrieved from 
http://www.unicef.org/southafrica/SAF_resources_crc-
childfriendly.pdf

United Nations. United Nations on the Rights of the 
Child. Retrieved from http://www2.ohchr.org/english/
law/crc.htm

World Vision Canada (2008). GEAR: Global Education 
Activity Resource. Retrieved from 
http://www.worldvision.ca/Education-and-Justice/Educa-
tional-Resources/Pages/Educational-Resources.aspx
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Worksheet:  activity 4
Mind Mapping

We have the right to be protected, 

listened to and respected

KNOW YOUR RIGHTS:
1. Everyone unde the age 

of 18 has ALL of these 
rights. You have the 
right to...

2. Be treated fairly 
no matter who you 
are, where you are 
from, what language 
you speak, what you 
believe or where 
you live.

3. Have adults always do 
what is best for you.

4. Have all of these rights 
protected by your 
government.

5. Be given support 
and advice from your 
parents and family.

6. Life.

7. Have a name and a 
nationality.

8. An official identity.

9. Not be separated from 
your parent/s, unless it 
is for your own good.

10. Be reunited with your 
parent/s if they have 

to move to another 
country.

11. Not be taken out of 
your country illegally.

12. have your own 
opinion, which is 
listened to and 
taken seriously.

13. Find out information 
and express what you 
think through speaking, 
writing and art, unless 
this denies other 
people their rights.

14. Think and believe 
whatever you want 
to and practice any 
religion, with guidance 
from your parent/s.

15. Be with friends and 
join or set up clubs, 
unless this denies other 
people their rights.

16. Have your privacy and 
family respected.

17. Get reliable information 
from newspapers, books, 
radio, television and the 
Internet, as long as it is 

not harmful to you.

18. Be brought up by your 
parents, if possible.

19. Be protected from 
being hurt or badly 
treated in any way.

20. Special protection and 
help if you can’t live 
with your parents.

21. The best care possible 
if you are adopted or in 
foster care.

22. Special protection 
and help if you are a 
refugee.

23. Access to education 
and any support you 
may need if you have a 
disability.

24. The best health 
and medical care 
possible, and 
information to help 
you stay healthy.

25. Have your living situation 
checked regularly if you 
are looked after away 
from your family.

26. Help from the 
government if you are 
poor or in need.

27. A basic standard of 
living: food, clothing and 
a safe place to live.

28. An education.

29. An education that 
develops your 
personality and abilities, 
and encourages you to 
respect other people, 
cultures and the 
environment.

30. Enjoy your own culture, 
religion and language, 
even if these are not 
the same as most 
people in your country.

31. Rest, play and relax.

32. Be protected from 
work that harms 
your health or 
education.

33. Be protected from 
dangerous drugs and 
their trade.

34. Be protected from 
sexual abuse.

35. Not be kidnapped or 
sold.

36. Be protected from 
being taken advantage 
of or exploited in any 
way.

37. Not to be punished in 
a cruel or hurtful way.

38. Protection and care in 
times of war. If you are 
under 15 you should 
never be forced to join 
an army.

39. Special help if you have 
been hurt, neglected or 
badly treated.

40. Be helped and treated 
fairly if you are accused 
of breaking the law.

41. Be protected by 
national or international 
laws which provide 
better rights than the 
ones in this list.

42. ALL children and adults 
should know and learn 
about these rights.

Credit: Tsvangirayi Mukwazhi/Save the Children

The United nations Convention on 
the Rights of the Child

this is a simplified version of the united nations Convention on the rights of 
the Child. the Convention has been signed by 191 countries. the Convention has 
54 articles in total. articles 43-54 are about how governments and international 
organisations should make sure children have access to their rights.

did you know? Save the Children’s founder, 
Eglantyne Jebb, inspired the united nations to 
create the Convention on the rights of the Child.
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“Thank you for joining us today on CBN News Channel.  
Today I am joined here with my guest                          who 
would like to share a message on the important issue of 
children and work.

There are many different reasons why many children around the world work and 
many different types of work that they do. In Canada and all over the world, dignified 
work is important and children have rights that protect them from harm while 
working. Can you tell us some of the ways working affects children’s lives?

•	 Why do you feel that this issue deserves special attention?
                                                                                                            
                                                                                                            

•	 Do you value your work? What skills or values does work teach you?
                                                                                                             
                                                                                                            

•	 If you had one message to tell to children who work in other parts of the 
world, what would that message be?
                                                                                                             
                                                                                                            

•	 If you had one message to tell other youth in Canada who work, what would 
that message be?
                                                                                                              
                                                                                                            

That’s all the time we have today folks! Thank you for coming on the show to have 
your message heard.”

Worksheet:  Activity #3 
                                tV Broadcast Interviews 



“Thank you for joining us today on CBN News Channel.  
Today I am joined here with my guest                          who 
would like to share a message on the important issue of 
children and work.

There are many different reasons why many children around the world work and 
many different types of work that they do. In Canada and all over the world, dignified 
work is important and children have rights that protect them from harm while 
working. Can you tell us some of the ways working affects children’s lives?

•	 Why do you feel that this issue deserves special attention?
                                                                                                            
                                                                                                            

•	 Do you value your work? What skills or values does work teach you?
                                                                                                             
                                                                                                            

•	 If you had one message to tell to children who work in other parts of the 
world, what would that message be?
                                                                                                             
                                                                                                            

•	 If you had one message to tell other youth in Canada who work, what would 
that message be?
                                                                                                              
                                                                                                            

That’s all the time we have today folks! Thank you for coming on the show to have 
your message heard.”
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                                tV Broadcast Interviews 



our MISSIon is to inspire breakthroughs in the way the world treats 
children, and to achieve immediate and lasting change in their lives.

our VISIon is a world where every child attains the right to 
survival, protection, development and participation.
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